
Rodney L Green 
Leadership & Special Education Consultant 
511 New Street, Roaring Spring, PA 16673 

814-515-8623 
rodney511@atlanticbb.net 

	
 
TO: Claysburg-Kimmel SD Board of Education 
FR: Mr. Rodney L. Green, Educational Consultant 
RE: Operational Review of Curriculum Resources, Processes and Procedures 
DT: February 3, 2017 (with revisions from our February 3, 2017 review) 
 

Operational Review of Curriculum Resources, Processes, and Procedures 
Summary and Recommendations 

 
 

Background Information On The Review Process 
 
The following review was conducted by collecting information in multiple modes.   Face-to-face 
interviews were conducted with the Board of Directors, Superintendent, Secondary Principal, 
Elementary Principal, Director of Special Education, Elementary Reading Coach/Title I Teacher, 
and Secondary Alternative Education/Cyberschool Coordinator.  The two faculty members 
interviewed were selected because of their school-wide curricular responsibilities at their 
respective schools. 
 
Additionally, phone interviews were conducted with the Superintendent, Secondary Principal, 
Elementary Principal, and comparable school administrators in other school districts.  A brief on-
line survey (see Appendix A) was also conducted with the Claysburg-Kimmel faculty.  The 
response rate to the on-line survey was seventy-nine percent (79%), or four out of five, faculty 
members.  Such a response rate is considered an excellent response.   
 
Additional information was collected by review of administrative documents, curricular 
materials, and on-line resources from the Claysburg-Kimmel SD.  Information was also collected 
and reviewed from educational resource web sites, such as PDE School Performance Profile, 
PDE, and the Success For All Foundation.   
 
Issues For The Review 
 
The purpose of the review was to have an independent educational consultant review curriculum 
related issues and processes that have been identified by the Board of Directors and the 
Administrative Team.  In addition to these pre-selected issues, the consultant was given the 
leeway to identify emergent issues in the review process. The following is a listing of pre-
selected and emergent curricular issues.  The list is followed by review of these issues.     
 
Identified Issues 
 

1. Frequent turnover of the building principals. 
2. The level of completion of curriculum mapping/planned courses. 
3. The rigor of courses being offered at the secondary level. 
4. The recent change in ability level-grouping at the secondary level. 
5. The current state of gifted support programming. 
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Emergent Issues 
 

6. The fidelity of curriculum implementation and improved sustained professional 
development. 

7. The need to revisit and revise the transition activities for sixth grade students moving to 
the junior high school program.  

8. The need to develop viable tutoring solutions for students with an achievement gap. 
9. The absence of a data warehousing program to collect, share, and interpret multiple data 

points on student assessment. 
10. The lack of a consistent and equitably delivered elementary science program for Grades 

K – 6. 
11. The need to build upon current STEAM initiatives with standards-based STEM programs 

and to upgrade technology education instruction. 
 
The following is a review with recommendations of identified and emergent issues: 
 
Identified Issues 
 

1. Frequent turnover of the building principals. 
 
 Analysis - The question has been asked, “Has the district been impacted by the frequent 
 turnover of building level administrators?”  The answer must be, “Most assuredly.”  The 
 district has had a significant turnover of principals.  Six principals have been in place 
 over a period of six school years.  When one looks at the number of state, federal, and 
 local initiatives that have taken place during that time frame, it is evident that the 
 introduction of a new  principal is always accompanied by a host of transition leadership 
 issues.  The transition from one administrator to another impacts many issues including: 
 teacher evaluation, community engagement, familiarity with curriculum offerings, 
 professional development, student discipline, facilities assessment, agency 
 relations and parent engagement.   
 
 Like all other school districts in Pennsylvania, for the past six years, Claysburg-Kimmel 
 has experienced several evolving and challenging educational mandates.  New teacher 
 and administrator evaluation programs, new and modified state assessment  
 instruments, new state standards, and new federal standards are just a few of the 
 mandates that have been driven down to the district level.  Often these mandates are 
 accompanied by confusing and competing directives.  The district is at a distinct 
 disadvantage when the administrative team is experiencing a significant turnover. 
 
 The departure of so many administrators in such a short time-period cannot easily be 
 attributed or categorized.  The reason(s) for departure are likely to vary.  However, one 
 cannot ignore some basic circumstances that can contribute to the turnover.  First,  and 
 likely foremost, is the fact that Claysburg-Kimmel SD is a relatively small school 
 district.  Based on student enrollment, Claysburg-Kimmel SD is ranked 455 out of 500 
 school districts.  Smaller school districts often play the role of entry-level for new school 
 administrators.  It is not uncommon for a budding school administrator to accept a 
 position, gain experience, and then move on to a larger district.  Larger districts offer 
 the lure of greater compensation, expanded opportunities, and greater resources for 



 

	 3	

 education programming.  Smaller school districts cannot easily compete with larger 
 districts when it comes to staff recruitment.   
  
 Recommendation - A smaller school district should plan for frequent change in the 
 principals’ position.  One strategy to be considered is to look for opportunities to engage 
 faculty in leadership positions.  This is a strategy that Claysburg-Kimmel SD is already 
 employing and it should be commended for doing so.  Examples are the Elementary 
 Reading Coach/Title I Teacher, and Secondary Alternative  Education/Cyberschool 
 Coordinator positions.  The district should look for other opportunities to create similar 
 faculty leadership positions.   The district should also consider how additional 
 compensation could be added to these types of positions.  An added stipend or 
 compensation could impart additional status and authority to the position.  Although 
 principals may come and go in smaller districts, faculty leadership is one strategy that can 
 provide leadership continuity and support.   
 

2. The level of completion of curriculum mapping/planned courses and; 
3. The rigor of courses being offered at the high school. 

 
 Analysis - Issues # 2 and #3 are being combined for discussion and analysis because both 
 issues are inseparable for purposes of this review.  The issue of rigor has been discussed 
 at public board meetings and has been a topic of inquiry by public attendees at board 
 meetings.  The issue of rigor is often mentioned in the context of how students are able to 
 move on from high school graduation to post-secondary offerings.  Anecdotal evidence 
 has been offered that some graduates with honors status have difficulty making the 
 transition to college-level rigor.  However, there is an absence of data to substantiate such 
 concerns.  Senior survey data is not available, nor is there data available on the actual 
 success/failure rate of CKSD graduates at the post-secondary level.  Instead of relying 
 upon anecdotal data to judge rigor, another potential source of information is to examine 
 the course content in the district.  Course content resides in planned course descriptions, 
 curriculum maps, course syllabi, and in course descriptions used for annual scheduling 
 activities.  
 
 A review of course content indicates that course mapping is partially completed for all 
 courses at the junior/senior high school.  Curriculum mapping is a widely-accepted 
 replacement process for the more traditional planned course formats. Unlike planned 
 courses, curriculum mapping is a continuous improvement process, with maps being 
 revised frequently to reflect the feedback from assessment results. Mapping formats have 
 been developed using resources such as those made available from the SAS and PDE 
 websites.  Although the current mapping of CKHS course content does provide some 
 context for assessing course rigor, the process does not offer enough detailed information 
 on rigor. Likewise, other sources of course content, such as the course description guides, 
 do not  provide enough detail to determine course rigor.  One additional means of 
 assessing course rigor is an examination of student grade point average (aka grades).  A 
 historical analysis of student grade point averages could reveal patterns of achievement 
 for various courses.  However, even with the addition of this historical information, it 
 would be difficult to determine the level of high school rigor and then make predictions 
 for student success in post-secondary studies.   
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 Recommendation – To ensure that course rigor is present, curriculum mapping and 
 standards -alignment activities need to be more fully completed in a systematic and 
 expeditious manner.  The mapping end-product should be in a format that is compatible 
 with PDE formats for each subject area.  The mapping process should also include 
 accompanying assessments and how they are linked to the content.  For purposes of 
 illustrating rigorous assessment, a PDE sample Released Field Project for Biology 
 content on the Keystone Exams is in Appendix B of this report. It contains a model 
 instructional unit with an example to illustrate quality assessment and its linkage to 
 eligible content.  Completion of mapping is a large task that will take many additional 
 hours and to do so means that the district must be charged with a “bias toward action.”  
 This means that the necessary time and staff development resources must be committed 
 to the completion of these tasks.  To further support this recommendation, it should be 
 noted that on the staff survey conducted for this review, a large number of staff members 
 indicated the desire to have clearly articulated curriculum goals and related materials. 
 These supportive survey responses should be leveraged to obtain a commitment from all 
 staff to complete the curriculum mapping activities at all levels of the district.  
 
 Finally, the district should adopt a process whereby all JSHS course offerings are 
 annually approved by the Board of Education.  This approval process should also include 
 a listing of all elective course  offerings, dual enrollment courses/organizations, and early-
 to-college offerings.  If Advanced Placement (AP) or other courses are offered via on-line 
 enrollments, then a listing of the AP classes and the most frequently requested on-line 
 offerings should also be included in the approval process.  By publically approving all 
 secondary offerings, the district will be enhancing communications and will be setting 
 parameters for the curriculum.  Throughout the school year, new course offerings and 
 significant course modifications would require administrative approval and should be 
 communicated as such to the Board of Education. 
 

4. The recent change in ability level-grouping at the secondary level. 
 
 Analysis - For the 2016-17 school year, the secondary school grouping patterns were 
 changed.   The labeling and sorting process for students in the secondary level, especially 
 those students in grades seven (7) through nine (9), were changed from what was a 
 homogeneous (aka ability grouping) pattern to a heterogeneous pattern.  Student 
 groupings were no longer labeled as A, B, and C level groups.  The implementation of 
 the new grouping scheme has been interpreted by some stakeholders as a change that 
 makes it difficult to instruct students at their appropriate instructional level.  Interestingly, 
 only 2 out of 45 faculty members mention the grouping change issue in the faculty survey 
 results.  Nevertheless, there has been a very public critical dialogue about the so called 
 “heterogeneous grouping” pattern and whether it is conducive to challenging more 
 capable students. 
 
 Upon closer examination of the new grouping scheme it is evident that student attainment 
 data is still being used to determine student groupings, especially in the content area of 
 mathematics.  Placement of students by using the recommended sequence of math 
 content for grades seven through nine has had the same effect of providing leveled 
 instruction for math content.  The math classes are not overtly labelled as being for A, B, 
 and C levels, but in effect a similar grouping pattern results when students are 
 achievement placed for their math classes.  In other  words, the most capable math 
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 students are being placed in a faster paced math curriculum track.  A comparison with 
 other school districts in the immediate region indicates that most, if not all, local schools 
 use a similar “placement by math attainment” process in the effort to eliminate the stigma 
 of being in the high vs low groups.  The provision of challenging instruction is ensured 
 not just by student placement but also by professional development for all faculty and an 
 alignment of curriculum to state standards. 
 
 Recommendation – The move to do away with the A, B, C grouping system is a move in 
 the right direction.  There is no doubt that the timing of the change and the supportive 
 communications that accompanied the format change could have been better 
 implemented.  It is recommended that additional communications with all stakeholders be 
 developed to ensure that everyone understands the new grouping scheme still includes the 
 use of math tracking groups.  It is also recommended that the assessment data used for 
 math and reading levels be fully incorporated into the transition planning process for all 
 junior high students.   
 
 Finally, the grouping process must include frequent review of student attainment to 
 ensure that flexible grouping practices are used.  Not all students develop at the same 
 pace or place and there should be an active process to ensure mobility in the grouping 
 placements. 
 

5. The current state of gifted support programming. 
 
 Analysis - The current level of gifted support programming, based on the number of 
 identified students, is limited.  That is to say, there are a relatively small number of 
 students currently identified with GIEP’s.  There does not appear to be a systematic 
 process in place to identify students for screening and examination of gifted support 
 attributes.  At the secondary level, few students currently have GIEP status and their 
 programs are primarily focused on the selection of rigorous course content within the 
 master  scheduling process.  In the elementary, gifted support referrals are rarely made by 
 the staff and it appears that most parents are not aware of the process for self-referral.   
 Overall, if the district were to be reviewed by PDE with a Chapter 16 compliance 
 monitoring process, the district would not be compliant with all areas of Chapter 16. It is 
 important to note that PDE does not provide any state funding for Chapter 16 programs.  
 Gifted support programs are not part of Chapter 14 Special Education services.  
 
 Recommendation – The best place to start would be for the district to conduct an FSA 
 (Facilitated Self-Assessment) for gifted support.  The PDE approved FSA instrument (see 
 Appendix C) should be used to conduct the assessment.  Results should be shared with 
 staff and then used to address the areas of non-compliance.   
 
 For those students who are currently identified as gifted, additional direction and 
 guidance should be provided regarding enrichment opportunities provided by the district.  
 One example is the Makerspace activity supported by the district foundation.   Other 
 opportunities abound in the ever- expanding offerings of on-line courses.  Another 
 recommendation to consider is to highlight and explore the expansion of dual-enrollment 
 and early-to-college offerings.   
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 Finally, the district should consider amending the graduation requirements policies to 
 include language that creates and approves early graduation for those students who are so 
 motivated to meet the course requirements prior to their senior year.  
 
 
Emergent Issues 
 

6. The fidelity of curriculum implementation and improved sustained professional 
development. 

 
 Analysis -The fidelity or constancy of curriculum implementation is an issue that has 
 many root causes.  One likely contributing cause is the related issue of staff turnover.  
 Whenever you have principal and teacher churning, you will invariably have inconsistent 
 implementation of curriculum.  Another related cause is the lagging effect of providing 
 professional development to a new faculty or administrative member.  For example, 
 programs such as the Success For All (SFA) reading program have many components 
 and many implementation routines.  Implementation routines are established over time 
 and with the assistance of peer supports.  It just doesn't happen overnight.  Even though 
 the SFA program includes program monitoring and support services, staff churning can 
 blunt the effectiveness of the professional development.  
 
 The issue of program fidelity was confirmed by almost all the sources for this review.  
 The need for sustained professional development to improve upon program fidelity 
 was mentioned in the faculty survey results. Interviews with the faculty leadership 
 positions also noted examples of programming fidelity issues. The building principals 
 noted that program implementation is not always what it should be and they offered 
 those comments not as a criticism of their staff, but in the context of wanting their 
 schools to become even better.  In other words, many staff are not satisfied with the status 
 quo. One example of improving program fidelity is the use of cooperative learning 
 strategies for some components of the SFA program.  It was reported that some, but not 
 all, faculty use the SFA recommended cooperative learning strategies.  This is not to say 
 that those who do not use the recommended strategies are not providing meaningful 
 instruction.  Yet, the SFA program model is predicated on the model that learning is a 
 social activity.  To quote from the SFA website, “Working in groups, students can 
 accomplish far more than on their own.”  Fidelity means following implementation 
 schemes.   
 
 Implementing a program with fidelity also means you are utilizing the program to its 
 fullest potential. This report is not going to weigh in on the question of whether the 
 district has selected the best reading or math program.  Many curriculum experts have 
 observed that you can teach students to read by using the New York city telephone book, 
 if you do it with fidelity.  There are many quality curriculum choices available, and 
 CKSD has selected quality programs and materials.  The challenge is to consistently 
 deliver the highest level of instructional fidelity for all students. 
 
 Recommendation – To better identify areas to improve on constancy of implementation, 
 it is recommended that faculty be engaged in a self-assessment process that is then   
 facilitated by the administrative staff and by faculty leaders.  The goal of the 
 implementation dialogues is to produce a needs assessment that will become integrated 
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 into the overall needs  assessment for professional development.  A commitment to 
 renewal and sustained professional development sends a clear message to the faculty: 
 “This is serious stuff and we are committed to supporting you for years to come.”   
 Another recommendation would be to expand and add some “razzle dazzle” to the 
 content of the annual “State of the District” reporting out process.  A sample format (see 
 Appendix D) for such a report is included with this review.  The annual “State of the 
 District” reporting out process is an opportunity to celebrate AND educate the 
 stakeholders in the Claysburg-Kimmel SD.  It should be more than just a public 
 accountability  process.  Creating an annual communication to highlight all types of 
 student and staff accomplishments also creates a multi-use marketing and recruiting 
 tool.  Aligning the release of the annual report with other high profile district activities 
 should be considered in order to maximize public awareness of the content. 
 
 

7. The need to revisit and revise the transition activities for sixth grade students 
moving to the junior high school program. 

 
 Analysis – In a school system with a K-6 and 7-12 grade alignment, the transition from 
 grade six to grade seven is a critical juncture.  In school systems with a separate junior 
 high or middle level program, an extra transition step provides another opportunity to 
 determine a student’s readiness for the next level of instruction.  At CKSD, there is but 
 one transition and one period of adjustment. As mentioned earlier in this review, key 
 decisions are made in the transition process that affect grouping and placement for grade 
 seven.  But transition is more than just a “sorting and selecting” activity.  The current 
 transition activities in place at CKSD are focused on getting students ready for the rigor 
 and greater independence of being in the junior high school.  Grade six students are 
 gradually familiarized with the grading practices of the junior high, as part of their grade 
 six experience.  Transition also includes meetings with the guidance staff and the grade 
 six teachers.  With the new grouping scheme in place at the junior high level, transition 
 activities may or may not include information about the new grouping patterns. 
 
 Recommendation – With the change to a new grouping pattern, it is imperative that the 
 junior high staff receive more detailed transition preparation.  If the expectation is for 
 greater differentiation of instruction, then the transition process should include the 
 development of individual profile sheets that give a more complete picture of the learner.  
 Unless the grade seven teachers choose to access the Infinite Campus tool (and that 
 would only provide grades), teachers have relatively small amounts of student data.  A 
 transition profile sheet could include grades, state and local assessment results, 
 Accelerated Reader (AR) results, social data, essential student health information (on a 
 need to know basis), and IEP content information.  This information should be provided 
 at team meetings with the grade six and seven staff, along with guidance and 
 administrative personnel.  A “bump day” activity could also be included at the end of the 
 school year, along with parent/student orientation activity over the summer months.   
 
 

8. The need to develop viable tutoring solutions for students with an achievement gap. 
 
 Analysis – A review of the elementary program indicates that in addition to the planned 
 and taught curriculum, the elementary system has numerous student interventions which 
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 could be labelled as Tier 1, Tier 2, and Tier 3 level interventions.  This is quite 
 commendable and is not always present in comparable school districts. Students who are 
 in need of these interventions are able to improve in most cases. Some students will 
 eventually be determined to be in need of special educational services.  However, even 
 with robust interventions and effective special education screenings, invariably there will 
 be some students who are not picked up in the support process. These students appear to 
 have a  growing “achievement gap” in the elementary school years.  For whatever reason, 
 these students do not respond well to computer-based remediation and they struggle with 
 the format of many standardized assessments.  Even in a smaller district like Claysburg-
 Kimmel, some students can and do fall between the cracks.  Once they move on to the 
 secondary level, daily success is rarely experienced.   
 
 Recommendation – To better close the achievement gap at the elementary level, it is 
 recommended that personalized tutoring be provided.  Tutoring is proven to be one of the 
 most effective interventions for students who lag behind their peers in academic 
 attainment.  Tutoring may not appear to be a cost-effective strategy if it means hiring 
 additional staff.  Consideration should be given to looking at high school age volunteer 
 tutors, retired residents who wish to work with children, and the possibility of expanding 
 your use of AmeriCorps resources. Another option to consider is the utilization of the 
 SFA consulting services to assist in designing a tutorial intervention. 
 
 

9. The absence of a data warehousing program to collect, share, and interpret multiple 
data points on student assessment. 

 
 Analysis – As districts try to collect and organize more and more student assessment 
 data, it has become more difficult to keep the information current, organized, and 
 accessible.  CKSD currently has two principals and a superintendent who are very data-
 savvy and are keen on using more data to drive instructional decisions.  A number of 
 CKSD faculty are also considered to be proficient in data analysis. Creating a data-
 decision environment empowers the classroom teacher to access student data in real-
 time to support differentiated instructional strategies.  Data that is accessible and 
 organized to support instruction is a foundational attribute of learning communities.   
 
 CKSD staff may believe that the small size of their district is a limiting factor, but one 
 could argue that smaller districts are more agile, with teachers more readily able to 
 collaborate with one another. CKSD does not currently have a true data warehousing 
 product.  Student data can be  accessed and collated from multiple sources. This is 
 time consuming and does not  make it easy to share and collaborate.  Using a data 
 warehousing tool not only facilitates better instructional decision-making, but it also 
 informs the faculty that you are serious about using data to support differentiated 
 instruction and inclusionary strategies for special needs instruction. 
 
 Recommendation – This may be a wish list recommendation, but there are reasonably 
 priced and well-supported data warehousing products available.  This is also a possible 
 discussion item with your IU to see if group pricing or collaborative purchasing 
 agreements can be obtained. 
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10. The lack of a consistent and equitably delivered elementary science program for 
Grades K – 6. 

 
 Analysis – Currently elementary science instruction is not being implemented in a 
 consistent and equitable manner for students in grades K-6.  Instructional materials used 
 for science instruction in elementary school are not up-to-date and the program is 
 essentially a textbook-based program.   Elementary science instruction does not take 
 place over the entire school year.  In Grades 2, 3, 5, and 6, instruction is given for only 
 two marking periods.  In Grade 4, instruction is provided for only three marking periods.  
 Grades 3 and 4 also use PSSA Science Coach preparation materials.  There is no doubt 
 that the use of the PSSA Coach materials have contributed to the relatively strong 
 showing on the state science assessments. The staff are doing wonderful things with 
 outdated and supplemental materials. Nonetheless, scoring well on the state assessments 
 does not mean that your students are receiving high quality inquiry-based science 
 instruction.  With a focus on reading and math attainment, the current schedule does 
 not set a high priority for science instruction.  The best way to get students interested in 
 STEM  related careers is to consistently expose them to quality and engaging science 
 learning experiences at a young age.  Waiting until junior high school to begin an 
 intentional and frequent study of science is too late.  
 
 Recommendation – There are more and more choices today for districts to select 
 engaging, hands-on elementary science instructional materials.  At the elementary level, 
 science should be taught at all grade levels, for all marking periods. No matter what 
 program is selected, the program should be in a project-based, inquiry learning format.  
 The critical component in an upgraded science program is – you guessed it – sustained 
 professional development.  Many elementary teachers are not scientifically literate 
 and need to be supported with yearly professional development services.  Science 
 instruction in elementary should also include integrated journal writing and reading 
 connections.  You can have your science and your reading & math too!  You don’t have 
 to make a choice between one or the other. 
 
 

11. The need to build upon current STEAM initiatives with standards-based STEM 
programs and to upgrade technology education instruction. 

 
 Analysis – Like many other districts, CKSD has STEM and STEAM activities occurring 
 in what I call “pockets.”  One notable program is the Makerspace robotics  activity at 
 CKJSHS level.  I had the opportunity to visit this activity and watched students building 
 robots for a robot competition.  The students were self-directed, very engaged, and 
 respectful of each other.  The students stayed after school for the activity, which meant 
 voluntarily extending their school day.  The district and educational foundation 
 collaborated on the Makerspace program and they have also collaborated with an 
 instructor from a neighboring district to offer a summer STEM camp. That is 
 commendable, and again, a great activity.  However, these activities have a small 
 footprint and are not accessible by all CKSD students.  The activities may be 
 standards-based, but the delivery of the programming is not specifically targeted for the 
 grade level of the student participant.    
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 As a smaller district, the strategic choice to offer more STEM/STEAM content should 
 mesh and be integrated into a program sequence that is aligned with state science and 
 technology standards. The current Science course sequence and selections at the 
 secondary level are standards aligned and provide direct science instruction.  These 
 course offerings may or may not be project-based and likely do not offer direct career 
 linkages to disciplines such as pre-engineering or bio-medicine. The current 
 secondary technology education offerings offer more traditional CAD and drafting 
 offerings, along with a traditional woodworking program.   
 
 Technology education at the elementary level consists primarily of the use of 
 computer resources to assist instruction, along with some science education units that 
 offer some exploration of technology components, such as robotics.  However, as noted 
 earlier, elementary science instruction is not consistently offered and the program 
 offerings are in much need of an update. 
 
 Recommendation -  It is recommended that the district research and consider the 
 expansion and purchase of standards-based technology education curriculum 
 programming.  Adoption of a well-established and nationally recognized technology 
 education program would be the most effective use of scarce financial resources.   One 
 such program is Project Lead The Way (PLTW).  PLTW is a nationally recognized 
 technology education program that is currently being used in over 6,500 school locations.  
 It is being implemented in 175 + Pennsylvania schools and is aligned with all state and 
 national science & technology standards.  I have included with this report a sample 
 proposal (see Appendix E) that would implement a two-year PLTW Engineering course 
 sequence.  The sample proposal includes schedule formatting and the estimated cost for 
 implementation.   
 
 PLTW offers many advantages in addition to engaging instruction.  The PLTW 
 organization is a 501(c)(3) educational foundation and therefore the cost of the 
 curriculum and materials is very inexpensive when compared to for-profit vendors.  
 PLTW also has one of the most comprehensive and supportive professional development 
 communities.  PLTW  (https://www.youtube.com/user/TeamPLTW)  has a vibrant 
 YOUTUBE support channel.   Once you become a PLTW trained/certified instructor you  
 become a member of the PLTW learning community.    
 
 PLTW is also available for your junior high school experience with the “PLTW 
 Gateway” program and at the elementary level with the “PLTW Launch” program. Two 
 local districts – Spring Cove and Homer Center are currently implementing the PLTW 
 Gateway program.  Although I am not a representative for PLTW, I am extremely 
 impressed with the quality and cost of the program.  I have also previously worked 
 closely with state and national PLTW representatives to plan a county-wide STEM 
 Academy program for Indiana County and can vouch for the commitment PLTW will 
 bring to any program  implementation process. At some point Claysburg-Kimmel district 
 needs to move away from the “pockets of technology education” approach and to a more 
 intentional, sequential, and well supported technology education program.  I cannot offer 
 a stronger recommendation than to consider PLTW as a potential program partner. 
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Summary and Conclusions 
 
The Claysburg Kimmel SD is a small, rural district with a K-6 and 7-12 grade alignment.  
The district has a high degree of community involvement and there is strong community 
support for education and extra-curricular programs. To say that the district has tremendous 
community pride would be quite an understatement. Parent involvement is very evident in 
the schools and both schools are safe learning environments. 
 
Recent dialogue has focused on the district’s performance on various state assessments.  A 
recent decline in some performance indicators has moved the district to reflect and review 
upon the current state of curriculum and instruction.  One component of this review process 
is the selection and delivery of a rigorous and engaging curriculum.  This review focused on 
three main areas of inquiry: the curriculum programs, the processes that are in place to ensure 
faithful delivery of the curriculum, and the identification of barriers or factors that could 
interfere with the faithful implementation of curriculum. 
 
Regarding the current curricular offerings, this review found that the district does have in 
place the required program offerings as per Chapter 4 regulations. At both the secondary and 
elementary levels, all required subject areas are being offered.  However, upon closer 
inspection of the curriculum offerings, there were a number of findings that identified 
curriculum components that were in need of updating and/or expansion of scope and 
sequence.  One example was the need to implement a dedicated K-6 science education 
program. Recommendations were offered for all findings. 
 
There were additional findings and recommendations related to the “faithful delivery” or 
fidelity of curriculum implementation.  Many of these “fidelity” findings resulted in 
recommendations to provide targeted and more comprehensive professional development 
activities.  Professional development is the foundational strategy to ensure that the 
curriculum is being delivered with accountability and constancy.   The desire to have 
sustained professional development was communicated frequently and clearly in the teacher 
survey that accompanied this review.  The district should interpret the faculty requests for 
more staff development in a positive light.  It speaks favorably to the district and it 
demonstrates that the faculty is willing to reflect and improve upon their instructional 
practices. 
 
There is no doubt that the district and the community desire to see improvement in student 
performance on state and local assessments.  Fortunately, the current public dialogue has also 
focused on the need to look at student performance holistically and not be based solely on 
test scores.  This is a commendable development and it is hoped that the proposed changes in 
the School Performance Profile instrument will also include more holistic measures.   
 
In closing, it is anticipated that the district will consider the findings and recommendations of 
this review in the greater context of student success and career preparation.  The approach of 
adopting or purchasing high quality curriculum and programs, in and of itself, will not ensure 
success or improved assessment results.  Faithful and caring delivery of the approved 
programs is the key strategy to improve student outcomes and move the district forward.   
This district is in transition in the task of educating students for a technology based 
workforce environment.  The “new normal” requires all students to understand how the 
world works. Many of the components for a 21st century educational experience are already 
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in place at Claysburg-Kimmel.  The challenge will be how to continue the process of 
updating curriculum systems in a financial environment that asks for more local investment 
in public education.  Meeting that challenge should be the focus of the district’s dialogue as it 
moves forward to provide a rigorous and appropriate education for all students. 
 
 

 
 
 

 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Appendix A. – Survey Questions for CKSD Faculty 
 
 
Question # 1 -  If you could offer one suggestion or make one request to improve the curriculum  
  in the area that you teach, what would be your suggestion or request? 
 
Question #2 -  If the state & district budgets were unexpectedly and catastrophically reduced by  
  a significant amount, what curriculum changes would you recommend?  In other  
  words, what should the district keep on doing and what would have to be put on  
  hold or eliminated? 
 
Question #3 -  What would you identify as the key curriculum initiatives for the district to focus  
  upon in the next three years.  Please limit your response to no more than three  
  recommendations. 
 
	



	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

Appendix B. – PDE Released Field Project for Biology Content on the Keystone Exams  
 

(See attached document) 
	



 

1/26/12 1 

 

 

Is It Alive? 

 
 

 

Keystone Exam: Biology 

Module: A – Cells and Cell Processes 

Task Number: 2 

Year Published: 2011 

Code: BIO-A-2-11 
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Keystone Exam Project Based Assessment 

Title: Bio-A-2-11 -- Is It Alive? 

Keystone Exam: Biology 

Module: A.  Cells and Cell Processes 

  

Eligible Content Assessed: 

BIO.A.1.1.1 Describe the characteristics of life shared by all prokaryotic and eukaryotic 

organisms. 

BIO.A.1.2.1 Compare cellular structures and their functions in prokaryotic and eukaryotic 

cells. 

BIO.A.1.2.2 Describe and interpret relationships between structure and function at various 

levels of biological organization (i.e. organelles, cells, tissues, organs, organ 

systems, and multicellular organisms.) 

BIO.A.2.2.3 Compare the structure and function of carbohydrates, lipids, and nucleic acids in 

organisms. 

BIO.A.2.3. Describe the role of an enzyme as a catalyst in regulating a specific biochemical 

reaction 

BIO.A. 2.3.2              Explain how factors such as pH, temperature and concentration levels can affect 

enzyme function. 

BIO.A.2.1.1 Describe the fundamental role of plastids (e.g. chloroplasts) and mitochondria in 

energy transformations. 

BIO. A.3.2.1 Compare the basic transformation of energy during photosynthesis and cellular 

respiration. 

BIO.A.3.2.2               Describe the role of ATP in biochemical reactions. 

BIO.A.4.1.1 Describe how the structure of the plasma membrane allows it to function as a 

regulatory structure and /or protective barrier for a cell. 

BIO.A.4.1.2 Compare the mechanisms that transport materials across the plasma membrane 

(i.e. passive transport – diffusion, osmosis, facilitated diffusion; and active 

transport – pumps, endocytosis, exocytosis). 

BIO.A.4.2.1 Explain how organisms maintain homeostasis (e.g., thermoregulation, water 

regulation, oxygen regulation). 

 

Task Scenario/Background Information: 

The GREATS Foundation has offered 10 million dollars to a research biologist who can prove there is 

life on other planets in the universe.  You are a research biologist who has recently gone on an 

expedition to another planet named Mearth. While on Mearth, you collected samples, including one 

sample that you believe may be the first life form brought back to Earth from another planet.  You are 

very excited and think you may be able to prove that life exists on Mearth. 

 

To win the 10 million dollars, you must prove that the sample meets the following three specific 

characteristics of life: 

• composed of one or more cells 

• obtains and transforms energy to carry out life processes 

• maintains homeostasis 

 

You will prepare a presentation (e.g., Power Point, Keynote, Inspiration, OpenOffice) for the 

GREATS Foundation that provides evidence confirming that the sample from Planet Mearth exhibits 

these three specific characteristics of life. 
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Evidence of Project Completion (What Gets Submitted for Regional Review)  

  

1) Evidence that the monitor has checked off completion of the Research Notebook. 

2) Submission of completed Research Notebook. 

3) An electronic presentation (e.g. Power Point, Keynote, Inspiration, OpenOffice) to the GREATS 

Foundation providing them with evidence confirming that the sample from Planet Mearth exhibits 

the three specific characteristics of life. (This presentation needs to be saved as a .pdf document and 

deposited in the designated dropbox.) 

 

Task Directions: 

1. Read the task scenario and background info. 

2. Complete the Research Notebook and student/monitor checklist. 

3. Create a final presentation that summarizes your evidence and rationale for supporting that 

the sample object found on Mearth meets the three specific characteristics of life assigned in 

this task. 

4. Refer to the scoring guide as you create your presentation. 

 

Submission Procedure: 

TBD 

 

 

 

Keystone Project Based Scoring (Complete) Guide  

Project:  BIO-A-2-11 -- Is it Alive?   

 
yes no Evaluative Factor/ Criteria for 

Presentation 

Related EC Checkpoint 

1)Evidence for the cellular basis 

of life  

• Observes that diagram 1: 

o Has pattern of 

organization 

o Has individual 

cells/compartments with 

consistent shape and size 

o Has individual 

cells/compartments with 

similar internal 

structures 

• Observes tissue level of 

organization 

• Identifies key cell organelles and 

their functions 

o Cell wall 

BIO.A.1.1.1 

BIO.A.1.2.1 

BIO.A.1.2.2 

BIO.A.2.2.3 

Checkpoint 

1 

Questions 

#1 - 5 
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o Plasma membrane 

o Chloroplast 

o Mitochondria 

o Vacuole 

o Nucleus 

• Distinguishes and provides 

rationale for cellular 

characteristics given below 

o Multicellular 

o Eukaryote 

o Plant-like  

o Autotrophic  

o Performs Photosynthesis 

and Cellular Respiration 

• Distinguishes the basic elements 

of life and their functions in 

biological macromolecules 

o Carbohydrates- C,H,O  

(2:1 H:O)- energy 

o Lipids- C,H,O – 

(hydrocarbons 

abundant)- energy 

storage 

o Proteins- C, H,O, N (could 

include S) – cellular 

structure, enzymes 

o Nucleic acids- C, H, O, N, 

P- information storage 

2)Evidence for obtaining and 

transforming energy : 

• The sample from Mearth 

obtains energy from light 

• The sample from Mearth 

transforms energy through 

the processes of 

photosynthesis (reaction A) 

and cellular respiration 

(reaction B) 

• Light is being transformed to 

chemical energy in bonds 

• Bonds are being broken and 

reformed to generate new 

products and different forms 

of energy  

• Energy can also be stored in 

molecules like ATP 

• The sample from Mearth 

BIO.A.2.1.1 

BIO.A.3.2.1 

BIO.A.2.3.1 

BIO.A.3.2.1 

BIO.A.3.2.2 

Checkpoint 

2 

Questions 

#6-14 



 

1/26/12 5 

contains organelles key to 

obtaining and transforming 

energy- chloroplasts and 

mitochondria 

3)Evidence for homeostasis  

• The sample from Mearth 

contains a selectively permeable 

plasma membrane  

• The structure of a 

selectively permeable 

membrane includes a 

phospholipid bilayer that 

protects due to its polar 

orientation, and 

transport proteins that 

facilitate movement of 

molecules using both 

passive and active 

transport mechanisms 

• The sample from Mearth is 

capable of maintaining a balance 

between internal and external 

environments through passive 

and active transport processes 

• Osmosis- explanation of 

movement of water 

through a membrane 

following a concentration 

gradient 

• Active transport- this 

process requires energy 

in the form of ATP 

because molecules move 

against a concentration 

gradient 

• The sample from Mearth must 

maintain a consistent internal 

temperature which is key to 

enzyme functionality- enzymes 

slow down in activity if 

temperatures are too low, and 

enzymes denature if 

temperatures are too high 

 

 

BIO.A.2.3.2 

BIO.A.3.2.2 

BIO.A.4.1.1 

BIO.A.4.1.2 

BIO.A.4.2.1 

 

Checkpoint 

3 

Questions 

#15-17 

 

 

 

 

Checkpoint 

4 

Questions # 

18-21 
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Student/Monitor Project Checkpoints 

 

Both the student and the project monitor should use this checkpoint list to guide student 

work.  As the student completes each task in the Research Notebook, he / she should 

present the step to the project monitor.  Both parties should initial each checkpoint to 

indicate completion. 

 

Student should not proceed to the next step until the prior step is initialed by both parties 

and dated.   

 

Completion of checkpoints is not an evaluation of the proficiency of student work. 

 

 

Project Title:  BIO-A-2-11 -- Is it Alive? 
Student Monitor Date 

Completed 

Project Component 

   1. Checkpoint 1 – Cellular Basis of Life 

 

   2. Checkpoint 2 – Obtain and Use Energy 

 

   3. Checkpoint 3 –Homeostasis 

 

   4. Checkpoint 4 – Homeostasis 

 

   5. Completion of Presentation 

 

   6. Review and Proof Reading of Presentation 

 

   7. Electronic Submission of Final Project to Project 

Monitor (Monitor ensures proper naming of .pdf 

file and submits to Building Principal) 
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Research Notebook 

 

Task – Part 1:  Cellular Basis of Life 
 

When viewed under a microscope at 300x, the sample of the matter collected “looks like” 

Diagram 1. 

 

 
 

Diagram 1 (300x) 
1. Record any observations you can make regarding the possibility that the sample in 

Diagram 1 is composed of cells. 

 

Resource Link:  Cells Alive 
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Diagram 2 shows a larger magnification of one of the sample cells shown in Diagram 1. 

 
                 

  
  

                             Diagram 2 

 
2.  In the table below, record the name of the cell organelle and its function. 

 

Letter 

Label 
Organelle Function for Cell 

A.   

 

B.   

 

C.   

 

D.   

 

E.   

 

F.   

 

Resource Link:  Cells Alive 

 

 

A 

D 

F 
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3.  Based on your observations from Diagrams 1 and 2, check ALL characteristics 

that apply to the sample.  For each characteristics checked, explain your reasoning. 

 
 

 

 

 

 

Characteristic 

 

Explain Your Reasoning 

 

Unicellular 

 

 

 

 

Multicellular 

 

 

 

 

Prokaryotic 

 

 

 

 

Eukaryotic 

 

 

 

 

Plant-like 

 

 

 

 

Animal-like 

 

 

 

 

Autotrophic 

 

 

Heterotropic 

 

 Performs 

Photosynthesis 

 

 

 

 

 
Performs Cellular 

Respiration 

 

 

 

Resource Link:  Cells Alive 
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4. If the matter depicted in Diagram 1 came from the outer surface of the sample, what 

level of biological organization (e.g. cell, tissue, organ, organ system) would be 

represented? 

 

 

 

 

 

Resource Link: 

 

5.  After analyzing the chemical composition of the sample from Planet Mearth, the 

following percentages of chemical elements were found. 

 

Chemical Element Percentage 

Carbon 20 

Oxygen 20 

Hydrogen 45 

Nitrogen 10 

Phosphorus 5 

 

Using what you know about the structure of carbohydrates, proteins, lipids and nucleic 

acids, does the information in the chart above provide evidence that the sample could 

contain these biological macromolecules?  To answer this question, complete the chart 

below. 

 

 

Macromolecule Structure Function 

Carbohydrates 

 

 

 

  

Lipids 

 

 

 

  

Proteins 

 

 

 

  

Nucleic acids 

 

 

 

  

      

                     Point #1 ______________ 
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Resource Link:
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Task – Part 2:  Obtain and Transform Energy 
 

All living things obtain and transform energy to carry out their life processes.  Two 

chemical reactions that drive the transformation of energy through the living world include 

photosynthesis and cellular respiration.  The following data were collected from the Planet 

Mearth Sample. 

 

Graph 1:      Graph 2:  

 

Chemical Reaction A: 

    6CO2     +  6H2O        C6H12O6    +     6O2 

Carbon Dioxide         Water              Glucose                   Oxygen  

 

Chemical Reaction B: 
 

  C6H12O6    +   6O2        6CO2     +   6H2O  +     
         Glucose             Oxygen      Carbon Dioxide         Water  

 

 

6. Which graph correctly matches reaction A?  ________________________________________________ 

 

7. In which cell organelle does reaction A occur? _____________________________________________ 

 

8. Describe the energy transformation that occurs in reaction A. 

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________ 

 

 

Chlorophyll 

Light Energy 

 

  
ATP 
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9. Which graph correctly matches reaction B? ________________________________________________ 

 

 

10. In which cell organelle does reaction B occur? ___________________________________________ 

 

 

11. Describe the energy transformation that occurs in reaction B. 

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________ 

 

12. How does the data describe the relationship between reaction A and reaction B? 

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________ 

 

13. Explain how the two graphs support or reject the following statement 

“The sample from Mearth obtains and transforms energy to carry out its life processes.” 

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________ 

 

Resource Link: Photosynthesis: Watch It Happen       
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During an experiment you are conducting to confirm that the sample you collected 

from Planet Mearth is from a photosynthetic organism, you collect and display the 

following data in your laboratory notebook: 

 

Laboratory Notebook Entry: 
 

Graph 3: 

 

 
 

 

 

14. What evidence from Graph 3 supports that your tissue sample is photosynthetic? 
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Resource Links:   

 

Photosynthesis: Watch It Happen 

  
Elodea virtual lab- http://www.reading.ac.uk/virtualexperiments/ves/preloader-

photosynthesis.html 

 

                 

The Floating Leaf Disk Assay for investigating Photosynthesis 
www.elbiology.com/labtools/Leafdisk.html 

 

  

 

 

  Point #2__________ 
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Task – Part 3:  Maintaining Homeostasis 

When celery and carrots are left in a refrigerator for a long period of time, they can become 

wilted. One can restore their “crispness” by soaking them in water. (Osmosis is the 

biological process that permits their “crispness” to be restored.)   You notice that the “cells” 

in your sample from Mearth do the same thing. 

 

Three cells are removed from the sample from Mearth.  The percent of dissolved solute 

inside the cell is 15%.  

 

You place the samples into one of three beakers where the solution outside of the cell 

contains different percentages of dissolved solute depicted in the following model: 

 

 

 

 

 

 

 

 

 

  

 

 

 

Sample 1         Sample 2    Sample 3 

 

15. With regard to water movement, explain what is happening in each of the 

samples. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sample 1: 

Sample 2: 

Sample 3: 

100% Water 

0% Dissolved 

Solute 

 

85% Water 

15% Dissolved 

Solute 

85% Water 

15% Dissolved 

Solute 

85% Water 

15% Dissolved 

Solute 

85% Water 

15% 
Dissolved 

Solute 

40% Water 

60% Dissolved 

Solute 
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http://www.accessexcellence.org/RC/VL/GG/ecb/ecb_images/12_04_passive_active_trans

port.jpg  
Figures from Essential Cell Biology, Second Edition, published by Garland Science in 2004; _ 

by Bruce Alberts, Dennis Bray, Alexander Johnson, Julian Lewis, Martin Raff, Keith Roberts, 

and Peter Walter, may be used for education purposes for presentation and for not-for-

publication student papers.

If you wish to use the images for any other purpose, please apply to the following web site:

http://www.crcpress.com/publish/rights_permission.asp  

16. Explain how the structure of the plasma membrane not only protects but

allows for the transport of materials in and out of the cell. 

 

Use the diagram below to help in answering questions 17 and 18. 
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Resource link: Active transport  

 http://www.northland.cc.mn.us/biology/biology1111/animations/active1.swf 
 

 

 

 

Point #3 ______________ 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

17. Explain why osmosis is a passive transport mechanism in living systems. 

 

 

 

 

18.  Explain why ATP may be necessary for the transport of some materials 

through the plasma membrane. 
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Task – Part 4: Homeostasis 

 

Graph 4: 

 

 

19. Refer to Graph 4.  What happens to the number of oxygen bubbles 

produced per minute after 30 degrees Celsius? 

 

_________________________________________________________________________________________ 

 

 

20. Enzymes are proteins involved in biological reactions, like 

photosynthesis and cellular respiration.  Explain what is happening to 

the enzyme to cause this result. 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 
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21. How does the data in Graph 4 demonstrate the need for the sample 

from Mearth to maintain a consistent temperature? 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

 

                             Point #4____________
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 PRESENTATION THAT GETS SUBMITTED ELECTRONICALLY TO YOUR TUTOR: 

 

 

You are now ready to construct your electronic presentation for the GREATS Foundation.   

The presentation format is your choice. These presentation should include all of the 

evidence you have collected to confirm that this newly discovered sample object exhibits 

the three specific characteristics of life assigned to you in this task:  1) composed of one or 

more cells made of four basic kinds of macromolecules, 2) obtains and transforms energy to 

carry out life processes, and 3) maintains homeostasis.  (Note: The other characteristics are 

being explored by other research biologists for another task.) 

 

 

      Points #5 and 6 _______________ 
 

 

NAMING YOUR ELECTRONIC PDF FILE: 

 

Protocol:  Project Code_School District_School Building_PIMS No. 

 

Sample:  BIO_A_2_11_ABCSD_ABCHS_PIMS No.pdf 

 

 

 

     

    

 Point #7 _______________ 
 



	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

Appendix C. – PDE Gifted Support FSA (Facilitated Self-Assessment) Instrument 
 

(See attached document) 
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      SCHOOL DISTRICT 
GIFTED FACILITATED SELF ASSESSMENT (FSA) 

Gifted Compliance Monitoring 
Pennsylvania Department of Education 

Bureau of Special Education 
 
 

 Date(s) of Onsite Review       
 LEA Contact Person’s Name 
 Job Title 
 Address 
 Telephone 
 FAX 
 Email Address 

      
      
      
      
      
      

 BSE Contact Person’s Name 
 Job Title 
 Address 
 Telephone 
 FAX 
 Email Address 

Dr. Shirley Curl 
Special Education Adviser 
PA Dept of Education, 333 Market Street, 7th Floor, Harrisburg, PA   17126-0333 
(717) 786-6361 
(717) 783-6139 
scurl@state.pa.us  
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Directions for the Gifted Education Facilitated Self Assessment (GE-FSA) 
Gifted Compliance Monitoring  

Pennsylvania Department of Education 
Bureau of Special Education (BSE) in collaboration with the Bureau of Teaching and Learning Support (BTLS) 

 
 
Enclosed is the Gifted Education Facilitated Self Assessment (GE-FSA).  The GE-FSA procedure, presented in the text for each topical area, shows what 
the Local Education Agencies (LEA) needs to do to complete the GE-FSA.  Information that the state is responsible for providing to help the LEA 
complete the GE-FSA is enclosed.  In addition, the FSA details the procedures that will be followed by the BSE in completing the GE-FSA review. 
 
The GE-FSA must be completed no later than 30 days prior to the onsite visit.  NOTE:  Those items that require the LEA to provide student files are 
to be available onsite at the LEA. 
 
GE-FSA Procedure for LEA: 
Each LEA will establish a team to review and complete the required GE-FSA. 
Procedure for completion of the GE-FSA: 

1. Review the required standard and regulatory basis for each topic. 
2. Follow the procedure titled LEA Procedure for each topic, gathering the required data. 
3. Conduct the team discussion review using the team discussion points provided.  (It is not necessary to provide a written response for each specific 

question.) 
4. Complete the written Data Collection Summary in the format provided. 
5. Where specified in the GE-FSA, please forward policies, procedures, and reports to Dr. Shirley Curl at the BSE address or make it available  

on-site for verification as directed by the monitoring chairperson.  
 
The state will review the GE-FSA in preparation for the onsite review. 
 
DO NOT FORWARD ANY CONFIDENTIAL STUDENT EDUCATIONAL FILES. 
 
Should there be any questions or concerns regarding the completion of the GE-FSA, please direct them to your BSE Contact Person. 
 

I. Enclosures: Gifted Education Facilitated Self Assessment 
 Data regarding complaints, mediations, due process hearing, and appeals  

 

Index of FSA Topics 
Page Topic # Topic 
      1 Strategic Plans and Policy 
     2 Personnel 
    3 Special Education/Dual exceptionalities 
    4 Screening and Evaluation Process 
    5 Gifted Education Placement 
    6 Procedural Safeguards  
    7 Student Record Review 
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1.  Strategic Plans and Policy  
 

STANDARD – LEA has a Strategic Plan that includes procedures for the education of all gifted students enrolled in the school district. 
 
REGULATORY BASE: 
 
§ 16.4. Strategic plans. 
 (a)  Each school district’s strategic plan developed under Chapter 4 (relating to academic standards and assessments) shall include procedures for 
the education of all gifted students enrolled in the district. The strategic plan shall be developed to ensure the support of the implementation of 
plans developed under subsection (b).  

 (b)  Each school district shall provide, as the Department may require, reports of students, personnel and program elements, including the costs of 
the elements, which are relevant to the delivery of gifted education.  
 

STRATEGIC PLANS AND POLICY 
1. STANDARDS TO BE MET 

PROCEDURES TO FOLLOW 
BUREAU OF SPECIAL EDUCATION NOTES 

a. 
 
 
 
 
 
 

LEA PROCEDURE 
 
LEA will review its Strategic Plans and Policy and discuss the Team Discussion 
Points questions on the following page and complete the Data Collection 
Summary. 
 
The LEA will include in the district’s strategic plan, the procedures for 
identifying all gifted students residing in the school district and providing gifted 
education services to all students enrolled in the district who meet the eligibility 
requirements. 
 
The LEA will send its strategic plans and policy for gifted education to BSE or 
make it available for on-site verification as directed by the monitoring 
chairperson. 
 
The LEA shall provide, as the Department may require, reports of students, 
personnel and program elements, including the costs of the elements, which are 
relevant to the delivery of gifted education §16.4 (c). 
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b. PDE PROCEDURE 
 
The PDE Chairperson will interview the LEA representative and review the 
Strategic Plan and Policy.  The PDE Chairperson will then answer the following 
questions regarding the district’s Strategic Plan and Policy. 

 
Ø Does the school district’s strategic plan include procedures for the 

education of all gifted students enrolled in the school district, as 
developed under Chapter 4 (relating to academic standards and 
assessments)? 

Ø Does the process meet the regulatory requirements outlined in Section 
16.4 of Chapter 16? 

Ø Does the school district have a process for identifying children who are 
gifted and in need of specially designed instruction? 

Ø Does the strategic plan ensure the support and implementation of plans 
developed under §16.4 (b)?  

Ø Does the school district describe the gifted special education programs 
it its gifted education plan? 

Ø Does the school district have a procedure for tracking reports of 
students, personnel, and program elements including the costs of the 
elements which are relevant to the delivery of education? 

Ø Does the school district have a process for providing the information in 
§16.4 (b) to the PDE when requested? 

 

      

STRATEGIC PLANS AND POLICY 
DATA COLLECTION WORKSHEET 

 
LEA Team Discussion Points  LEA Data Collection Summary 

(What Do We Know?) 
 The team discussion points have been developed to begin and sustain discussion 

among members of the team. These discussion points are to encourage 
discussion on indicators that reflect effective programs. These points should be 
reflected in the data collection summary.  It is not necessary to provide a written 
response for each specific question. 
 

Ø Does the process meet the regulatory requirements outlined in Section 
16.4 of Chapter 16? 

Ø Does the school district have data available on gifted students, program 
personnel and program elements (i.e. procedures for 
screening/identification placement; evidence of in-service training; 
differentiated instruction; program evaluation)? 

Following completion of LEA procedure and team discussion, the LEA 
will use the data collected to provide a summary regarding this topic.   
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1. TO BE COMPLETED BY BSE PERSONNEL:  
CONCLUSION 
 Yes, In Compliance  
 No, Not in Compliance  
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2.  PERSONNEL 
 
 

STANDARD – In-Service training appropriately prepares and trains personnel to address the special knowledge, skills and 
abilities to serve the unique needs of gifted students. 
 
REGULATORY BASE: 
§ 16.5. Personnel. 

 (a)  Professional personnel shall consist of certified individuals responsible for identifying gifted students and providing gifted education in 
accordance with Article XI of the School Code (24 P. S. § §  11-1101—11-1192) and this title.  

 (b)  Paraprofessional personnel consist of individuals who work under the direction of professional personnel as defined in this chapter. The duties 
and training of the paraprofessional staff shall be determined by the employing agency.  

 (c)  A school district and intermediate unit shall provide, under section 1205.1 of the School Code (24 P. S. §  12-1205.1), in-service training for 
gifted and regular teachers, principals, administrators and support staff persons responsible for gifted education.  

PERSONNEL 
2. STANDARDS TO BE MET 

PROCEDURES TO FOLLOW 
BUREAU OF SPECIAL EDUCATION NOTES 

a. LEA PROCEDURE 
LEA will review its in-service training plan as required under Chapter 
12.1205.1 and discuss the Team Discussion Points questions on the following 
page and complete the Data Collection Summary. 
 
The LEA will review its policy with respect to certification of teachers to ensure 
it’s compliance with 24 P. S. § §  11-1101—11-1192 and 22 PA Code, Chapter 
49. 
 
The LEA will send its in-service training plan to BSE or make it available  
on-site for verification as directed by the monitoring chairperson. 
 
 
 

      



 

 Gifted Facilitated Self Assessment –3/20/2009  Page 7 

 

 
PERSONNEL  (continued) 
 STANDARDS TO BE MET 

PROCEDURES TO FOLLOW 
RECOGNITION OF QUALITY and 
NOTES FROM THE FSA FOR PLANNING PURPOSES 

b. PDE PROCEDURE 
 
The PDE Chairperson will interview the LEA representative and review the In-
service training plan.  The PDE Chairperson will then answer the following 
questions regarding the district’s in-service training plan. 

 
Ø Are the personnel working with gifted students certified in accordance 

with the requirements of Chapter §16.5(a)? 
Ø Does the school district and/or IU provide continuing professional 

education/in-service training for regular teachers, principals, 
administrators and support staff persons responsible for gifted 
education under §16.5(c)?  

Ø Does the school district have documentation of continuing professional 
education/in-service participation and official documents (i.e. agenda, 
rosters, hand-outs, sign-in sheets, etc.)? 

Ø Does the school district ensure that paraprofessionals working with 
gifted students are working under the direction of professional 
personnel as defined in Chapter 16? 

      

PERSONNEL   
 

 
LEA Team Discussion Points LEA Data Collection Summary 

(What Do We Know?) 
 The team discussion points have been developed to begin and sustain discussion 

among members of the team. These discussion points are to encourage 
discussion on indicators that reflect effective programs. These points should be 
reflected in the data collection summary.  It is not necessary to provide a written 
response for each specific question. 
 

Ø Does the LEA continuing professional education/in-service plan include 
all of the required components? 

Ø Does the LEA employ personnel certified at the appropriate 
instructional level? 

Ø Are paraprofessionals working under the direction of appropriately 
certified personnel? 

Following completion of LEA procedure and team discussion, the LEA 
will use the data collected to provide a summary regarding this topic.   
      

2 TO BE COMPLETED BY BSE PERSONNEL:  
CONCLUSION 
 Yes, In Compliance   
 No, Not in Compliance 
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3.  SPECIAL EDUCATION/DUAL EXCEPTIONALITIES 
 
 

STANDARD 
For students who are eligible for gifted services under Chapter 16 and also for special education services under Chapter 14, the LEA must 
demonstrate compliance with all requirements of Chapter 14. 
 
REGULATORY BASE: 
§ 16.7. Special education. 
 (a)  Nothing in this chapter is intended to reduce the protections afforded to students who are eligible for special education as provided for under 
Chapter 14 (relating to special education services and programs) and the Individuals with Disabilities Education Act (20 U.S.C.A. § §  1400—
1485).  

 (b)  If a student is determined to be both gifted and eligible for special education, the procedures in Chapter 14 shall take precedence. For these 
students identified with dual exceptionalities, the needs established under gifted status in this chapter shall be fully addressed in the procedures 
required in Chapter 14.  

 (c)  For students who are gifted and eligible for special education, it is not necessary for school districts to conduct separate screening and 
evaluations, develop separate IEPs, or use separate procedural safeguards processes to provide for a student’s needs as both a gifted and an eligible 
student.  
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SPECIAL EDUCATION: 
3. STANDARDS TO BE MET 

PROCEDURES TO FOLLOW 
BUREAU OF SPECIAL EDUCATION NOTES 

a LEA PROCEDURE 
 
LEA will review its strategic plan and special education plan and discuss the 
Team Discussion Points questions on the following page and complete the Data 
Collection Summary. 
 

      

b. PDE PROCEDURE 
 
The PDE Chairperson will interview the LEA representative and review the 
district’s strategic plan for gifted education and the special education plan.  The 
PDE Chairperson will then answer the following questions regarding the 
provision of services to children with disabilities who are gifted. 

 
Ø Does the LEA have any students who are dually eligible under for 

services under Chapters 14 and 16? 
Ø Does the student have a Single Plan? 
 

      

SPECIAL EDUCATION 
DATA COLLECTION WORKSHEET 

 
LEA Team Discussion Points LEA Data Collection Summary 

(What Do We Know?) 
 The team discussion points have been developed to begin and sustain discussion 

among members of the team.  These discussion points are to encourage 
discussion on indicators that reflect effective programs.  These points should be 
reflected in the data collection summary.  It is not necessary to provide a written 
response for each specific question. 
 

Ø Does the LEA’s have a written procedure in place for referring 
students from gifted education to special education? 

Ø Does the LEA’s have a written procedure in place for referring 
students from special education to gifted education? 

Ø How does the LEA address the need for gifted education services 
within the IEP developed under Chapter 14? 

Following completion of LEA procedure and team discussion, the LEA 
will use the data collected to provide a summary regarding this topic.   
      

3. TO BE COMPLETED BY BSE PERSONNEL:  
CONCLUSION 
 Yes, In Compliance  
 No, Not in Compliance  
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4.  SCREENING AND EVALUATION PROCESS  
 

STANDARD 
LEA demonstrates compliance with annual public notice requirements. 
 
REGULATORY BASE: 
§ 16.21. General. 
 
(a)  Each school district shall adopt and use a system to locate and identify all students within that district who are thought to be gifted and in need 
of specially designed instruction.  

(b)  Each school district shall conduct awareness activities to inform the public of gifted education services and programs and the manner by which 
to request these services and programs. These awareness activities shall be designed to reach parents of students enrolled in the public schools and 
the parents of school age children not enrolled in the public schools. Awareness activities shall be conducted annually and include providing 
information in local newspapers, other media, student handbooks and on the school district web site.  

(c)  Each school district shall determine the student’s needs through a screening and evaluation process which meets the requirements of this 
chapter.  

(d)  Each school district shall establish procedures to determine whether a student is mentally gifted. This term includes a person who has an IQ of 
130 or higher or when multiple criteria as set forth in this chapter and in Department Guidelines indicate gifted ability. Determination of gifted 
ability will not be based on IQ score alone. Deficits in memory or processing speed, as indicated by testing, cannot be the sole basis upon which a 
student is determined to be ineligible for gifted special education. A person with an IQ score lower than 130 may be admitted to gifted programs 
when other educational criteria in the profile of the person strongly indicate gifted ability. Determination of mentally gifted must include an 
assessment by a certified school psychologist.  

(e)  Multiple criteria indicating gifted ability include:  

   (1)  A year or more above grade achievement level for the normal age group in one or more subjects as measured by Nationally normed and 
validated achievement tests able to accurately reflect gifted performance. Subject results shall yield academic instruction levels in all academic 
subject areas.  

   (2)  An observed or measured rate of acquisition/retention of new academic content or skills that reflect gifted ability.  

   (3)  Demonstrated achievement, performance or expertise in one or more academic areas as evidenced by excellence of products, portfolio or 
research, as well as criterion-referenced team judgment.  
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   (4)  Early and measured use of high level thinking skills, academic creativity, leadership skills, intense academic interest areas, communications 
skills, foreign language aptitude or technology expertise.  

   (5)  Documented, observed, validated or assessed evidence that intervening factors such as English as a second language, disabilities defined in 
34 CFR 300.8 (relating to child with a disability), gender or race bias, or socio/cultural deprivation are masking gifted abilities. 
 
 § 16.22 Gifted Multidisciplinary Evaluation 
 
(a)  Prior to conducting an initial gifted multidisciplinary evaluation, the school district shall comply with the notice and consent requirements 
under § §  16.61 and 16.62 (relating to notice; and consent).  

(b)  Referral for gifted multidisciplinary evaluation shall be made when the student is suspected by teachers or parents of being gifted and not 
receiving an appropriate education under Chapter 4 (relating to academic standards and assessment) and one or more of the following apply:  

   (1)  A request for evaluation has been made by the student’s parents under subsection (c).  

   (2)  The student is thought to be gifted because the school district’s screening of the student indicates high potential consistent with the definition 
of mentally gifted or a performance level which exceeds that of other students in the regular classroom.  

   (3)  A hearing officer or judicial decision orders a gifted multidisciplinary evaluation.  

(c)  Parents who suspect that their child is gifted may request a gifted multidisciplinary evaluation of their child at any time, with a limit of one 
request per school term. The request must be in writing. The school district shall make the permission to evaluate form readily available for that 
purpose. If a request is made orally to any professional employee or administrator of the school district, that individual shall provide a copy of the 
permission to evaluate form to the parents within 10 calendar days of the oral request.  

(d)  Multidisciplinary evaluations shall be conducted by GMDTs. The GMDT shall be formed on the basis of the student’s needs and shall be 
comprised of the student’s parents, a certified school psychologist, persons familiar with the student’s educational experience and performance, 
one or more of the student’s current teachers, persons trained in the appropriate evaluation techniques and, when possible, persons familiar with 
the student’s cultural background. A single member of the GMDT may meet two or more of the qualifications specified in this subsection.  

(e)  Gifted multidisciplinary evaluations must be sufficient in scope and depth to investigate information relevant to the student’s suspected 
giftedness, including academic functioning, learning strengths and educational needs.  

(f)  The multidisciplinary evaluation process must include information from the parents or others who interact with the student on a regular basis, 
and may include information from the student if appropriate.  

(g)  The following protection-in-evaluation measures shall be considered when performing an evaluation of students suspected of being gifted:  

   (1)  No one test or type of test may be used as the sole criterion for determining that a student is or is not gifted.  

(2) Intelligence tests yielding an IQ score may not be used as the only measure of aptitude for students of limited English proficiency, or for 
students of racial-, linguistic- or ethnic-minority background.  
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   (3)  Tests and similar evaluation materials used in the determination of giftedness shall be:  

     (i)   Selected and administered in a manner that is free from racial and cultural bias and bias based on disability.  

     (ii)   Selected and administered so that the test results accurately reflect the student’s aptitude, achievement level or whatever other factor the 
test purports to measure.  

     (iii)   Professionally validated for the specific purpose for which they are used.  

     (iv)   Administered by certified school psychologists under instructions provided by the producer of the tests and sound professional practice.  

     (v)   Selected and administered to assess specific areas of educational need and ability and not merely a single general IQ.  

(h)  The GMDT shall prepare a written report that brings together the information and findings from the evaluation or reevaluation concerning the 
student’s educational needs and strengths. The report must make recommendations as to whether the student is gifted and in need of specially 
designed instruction, indicate the basis for those recommendations, include recommendations for the student’s programming and indicate the 
names and positions of the members of the GMDT.  

(i)  The GMDT shall determine eligibility as defined in § §  16.1 and 16.21 (relating to definitions; and general).  

(j)  The initial evaluation shall be completed and a copy of the evaluation report presented to the parents no later than 60 calendar days after the 
agency receives written parental consent for evaluation or receives an order of a court or hearing officer to conduct a multidisciplinary evaluation, 
except that the calendar days from the day after the last day of the spring school term up to and including the day before the first day of the 
subsequent fall school term may not be counted. 
 
§ 16.23 Gifted Multidisciplinary Reevaluation  
 
(a)  Gifted students shall be reevaluated before a change in educational placement is recommended for the student. In addition, gifted students may 
be reevaluated at any time under recommendation by the GIEP team.  

(b)  Reevaluations shall be developed in accordance with the requirements concerning evaluation in this chapter.  

(c)  Reevaluations must include a review of the student’s GIEP, a determination of which instructional activities have been successful, and 
recommendations for the revision of the GIEP.  

(d)  The reevaluation timeline for gifted students will be 60 calendar days, except that the calendar days from the day after the last day of the 
spring school term up to and including the day before the first day of the subsequent fall school term may not be counted. 
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SCREENING AND EVALUATION PROCESS 
3. STANDARDS TO BE MET 

PROCEDURES TO FOLLOW 
BUREAU OF SPECIAL EDUCATION NOTES 

 LEA PROCEDURE 
 
LEA will review its Screening and Evaluation Process and discuss the Team 
Discussion Points questions on the following page and complete the Data 
Collection Summary. 
 
The LEA will send its Screening and Evaluation Process to BSE. 

      

 PDE PROCEDURE 
 
The PDE Chairperson will interview the LEA representative and review the 
school district’s screening and evaluation procedure. The PDE Chairperson will 
then answer the following questions (§ 16.21. General): 

Ø Does the school district’s screening and evaluation process include the 
following general provisions: 
o A system to locate and identify all students within that district who 

are thought to be gifted and in need of specially designed 
instruction.  

o Awareness activities to inform the public of gifted education 
services and programs and the manner by which to request these 
services and programs.  

o Determine the student’s needs through a screening and evaluation 
process which meets the requirements of this chapter.  

o Procedures to determine whether a student is mentally gifted 
including  multiple criteria indicating gifted ability as defined in 
§ 16.21   

o Does the school district’s Screening and Evaluation Process include 
the following Gifted Multidisciplinary Evaluation requirements? 

 
o Does the school district provide awareness activities that are 

conducted annually and include providing information in local 
newspapers, other media, student handbooks and on the school 
district web site? 

 
o Does the school district shall comply with the notice and consent 

requirements under § §  16.61 and §  16.62 (relating to notice; and 
consent)? 
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o Does the school district make the referral for gifted 
multidisciplinary evaluation when the student is suspected by 
teachers or parents of being gifted and not receiving an appropriate 
education under Chapter 4 (relating to academic standards and 
assessment)? 

o Does the school district provide parents who suspect that their child 
is gifted with a form to request a gifted multidisciplinary evaluation 
of their child? 

o  Does the school district conduct multidisciplinary evaluations by 
the GMDT? Is the GMDT formed on the basis of the student’s 
needs and comprised of the student (if appropriate), the student’s 
parents, a certified school psychologist, persons familiar with the 
student’s educational experience and performance, one or more of 
the student’s current teachers, the student’s gifted education 
teacher, persons trained in the appropriate evaluation techniques 
and, when possible, persons familiar with the student’s cultural 
background? 

o  Does the school district conduct Gifted multidisciplinary 
evaluations sufficient in scope and depth to investigate information 
relevant to the student’s suspected giftedness?  

o Does the school district multidisciplinary evaluation process include 
information from the parents or others who interact with the student 
on a regular basis, and information from the student if appropriate? 

o Are the following protection-in-evaluation measures considered 
when performing an evaluation of students suspected of being 
gifted:  

§ No one test or type of test is used as the sole criterion; 

§ Intelligence tests yielding an IQ score are not used as the only 
measure of aptitude for students of limited English proficiency, or 
for students of racial-, linguistic- or ethnic-minority background;  

 

§ Tests and similar evaluation materials used in the determination of 
giftedness are selected and administered: in a manner that is free 
from racial and cultural bias and bias based on disability, so that the 
test results accurately reflect the student’s aptitude, achievement 
level, professionally validated for the specific purpose for which 
they are used, by certified school psychologists under instructions 
provided by the producer of the tests and sound professional 
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practice, and  assess specific areas of educational need and ability 
and not merely a single general IQ.  

Ø Does the GMDT prepare a written report which brings together the 
information and findings from the evaluation or reevaluation 
concerning the student’s educational needs and strengths, 
recommendations as to whether the student is gifted and in need of 
specially designed instruction, the bases for those recommendations, 
the names and positions of the members of the GMDT? 

Ø Does the school district recommendation process conclude that the 
student needs specially designed education and meets the criteria for 
eligibility as defined in § §  16.1 and 16.21 (relating to definitions; and 
general)? 

Ø Does the school district follow timeline that applies to the completion 
of gifted multidisciplinary evaluations?  

Ø Does the school district Screening and Evaluation Process include the 
following Gifted Multidisciplinary Reevaluation requirements under 
§ 16.23?  

o Gifted students shall be reevaluated before a change in 
educational placement is recommended for the student.  In 
addition, gifted students may be reevaluated at any time under 
recommendation by the GIEP team. 

o Reevaluations shall be developed in accordance with the 
requirements concerning evaluation in § 16.23. 

o Reevaluations must include a review of the student’s GIEP, a 
determination of which instructional activities have been 
successful, and recommendations for the revision of the GIEP. 

o The reevaluation timeline for gifted students will be 60 calendar 
days, except that the calendar days from the day after the last day 
of the spring school term up to and including the day before the 
first day of the subsequent fall school term may not be counted. 

 
Ø Does the school district allow parents who suspect that their child is 

gifted to request a gifted multidisciplinary evaluation of their child at 
any time, with a limit of one request per school term?. 
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SCREENING AND EVALUATION 

DATA COLLECTION WORKSHEET 
 

LEA Team Discussion Points LEA Data Collection Summary 
(What Do We Know?) 

 The team discussion points have been developed to begin and sustain discussion 
among members of the team.  These discussion points are to encourage 
discussion on indicators that reflect effective programs.  These points should be 
reflected in the data collection summary.  It is not necessary to provide a written 
response for each specific question. 
 

Ø Is there a system in the district for identifying all students who are 
thought to be gifted? 

Ø Is there a system in place for making parents aware of the district’s 
gifted student services, and how to recommend students for 
screening? 

Ø Does the school psychologist administer tests and evaluation 
materials to determine giftedness? 

Ø Are criteria for eligibility not based on IQ score alone? 
Ø Does the criteria include multiple factors such as: 

o Achievement test scores 
o Acquisition and retention rates 
o Demonstrated achievement, performance, or expertise in 

one or more academic area 
o Higher level thinking skills, academic creativity, 

leadership skills, academic interest areas, communication 
skills, foreign language aptitude or technology expertise 

o Evidence that intervening factors are masking gifted 
abilities  

Ø Is there a system for documenting, observing, validating or 
assessing evidence that intervening factors such as English as a 
second language, learning disability, physical impairment, 
emotional disability, gender or race bias, or socio/cultural 
deprivation are masking gifted abilities? 

Ø Does the school district complete the initial evaluation completed 
and a copy of the evaluation report presented to the parents no later 
than 60 calendar days after the agency receives written parental 
consent for evaluation or an order of a court or hearing officer to 
conduct a multidisciplinary evaluation? 

Following completion of LEA procedure and team discussion, the LEA 
will use the data collected to provide a summary regarding this topic.   
      

4. TO BE COMPLETED BY BSE PERSONNEL:  
CONCLUSION 
 Yes, In Compliance  
 No, Not in Compliance  
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5.  Gifted Education Placement 
 
STANDARD 
The LEA demonstrates that educational placement and instruction is based on each gifted student’s needs in accordance with Chapter 16. 
 
REGULATORY BASE: 
§ 16.41 General  
(a)  The GIEP team shall base educational placement decisions on the gifted student’s needs.  
(b)  Districts may use administrative and instructional strategies and techniques in the provision of gifted education for gifted students which do 
not require, but which may include, categorical grouping of students. The placement shall:  
   (1)  Enable the provision of appropriate specially designed instruction based on the student’s need and ability.  
   (2)  Ensure that the student is able to benefit meaningfully from the rate, level and manner of instruction.  
   (3)  Provide opportunities to participate in acceleration or enrichment, or both, as appropriate for the student’s needs. These opportunities shall 
go beyond the program that the student would receive as part of a general education.  
(c)  Districts shall adopt board policies relating to caseloads and class sizes for gifted students which:  
   (1)  Ensure the ability of assigned staff to provide the services required in each gifted student’s GIEP.  
   (2)  Address all the educational placements for gifted students used by the district.  
   (3)  Limit the total number of gifted students which can be on an individual gifted teacher’s caseload to a maximum of 75 students (Beginning 
July 1, 2010, the total number of gifted students that can be on an individual gifted teacher’s caseload is limited to a maximum of 65 students.) 
   (4)  Limit the total number of gifted students which can be on an individual gifted teacher’s class roster to a maximum of 20 students.  
(d)  Caseload and class size maximums may be waived by the Secretary upon written request by the district for extenuating circumstances.  
(e)  Gifted educational placement may not be based on one or more of the following:  
   (1)  Lack of availability of placement alternatives.  
   (2)  Lack of availability or efforts to make educational or support services available.  
   (3)  Lack of staff qualified to provide the services set forth in the GIEP.  
   (4)  Lack of availability of space or of a specific facility.  

(5) Administrative convenience.  
§16.42 Parental placement in private schools  
(a)  This chapter does not limit the right of parents to have their gifted children educated at private schools completely at private expense.  
(b)  The home education program of a gifted child shall be governed by sections 1327 and 1327.1 of the School Code (24 P. S. § §  13-1327 and 
13-1327.1).  
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GIFTED EDUCATION PLACEMENT 
4. STANDARDS TO BE MET 

PROCEDURES TO FOLLOW 
BUREAU OF SPECIAL EDUCATION NOTES 

 LEA PROCEDURE 
The LEA will review its policy and procedure related to gifted education 
placement to verify compliance with § 16.41 and §16.42, discuss the team 
discussion points on the following page and complete the data collection 
summary. 
 
The LEA will send its policy and procedures related to gifted education 
placement to BSE, or make it available for onsite verification as directed by the 
monitoring Chairperson.  

      



 

 Gifted Facilitated Self Assessment –3/20/2009  Page 19 

 

 PDE PROCEDURE 
The PDE Chairperson will interview the LEA representative and review the 
school district policy and procedures related to gifted education placement. The 
PDE Chairperson will then answer the following questions: 

Ø Does the GIEP team base educational placement decisions on the gifted 
student’s needs? (as required by  §16.41)  

Ø Did the District adopt board policies relating to caseloads and class 
sizes for gifted students?  (as required by  §16.41) 

Ø If the district has exceeded the caseload class size requirements is there 
a waiver? (as required by  §16.41) 

Ø Is there evidence that Gifted educational placement is not based on any 
of the following:  

o Lack of availability of placement alternatives.  
o Lack of availability or efforts to make educational or support 

services available.  
o Lack of staff qualified to provide the services set forth in the 

GIEP.  
o Lack of availability of space or of a specific facility.  
o Administrative convenience.  

Ø Does the school district procedure support the right of parents to have 
their gifted children educated at private schools completely at private 
expense? (as required by  §16.42) 

Ø Does the home education program of a gifted child conform to sections 
1327 and 1327.1 of the School Code (24 P. S. § §  13-1327 and 13-
1327.1)? 

 

      



 

 Gifted Facilitated Self Assessment –3/20/2009  Page 20 

 

 
GIFTED STUDENT PLACEMENT 

DATA COLLECTION WORKSHEET 
 

LEA Team Discussion Points LEA Data Collection Summary 
(What Do We Know?) 

 The team discussion points have been developed to begin and sustain discussion 
among members of the team.  These discussion points are to encourage 
discussion on indicators that reflect effective programs. These points should be 
reflected in the data collection summary.  It is not necessary to provide a written 
response for each specific question. 
 

Ø Is gifted education placement based on the student’s needs and 
ability? 

Ø Does the LEA show through progress monitoring that the student is 
able to benefit meaningfully from the rate, level, and manner of 
instruction? 

Ø Are there opportunities to participate in acceleration or enrichment 
that extend beyond the program the student would receive as part of 
general education? 

Ø Does the district ensure the ability of assigned staff to provide the 
services required to in each gifted student’s GIEP? 

Ø Does the district adhere to caseload class size requirements?   
  

Following completion of LEA procedure and team discussion, the LEA 
will use the data collected to provide a summary regarding this topic.   
      

5. TO BE COMPLETED BY BSE PERSONNEL:  
CONCLUSION 
 Yes, In Compliance   
 No, Not in Compliance  
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6.  Gifted Education Procedural Safeguards  
 

STANDARD 
The LEA will demonstrate compliance with the gifted education procedural safeguard requirements of Chapter 16. 
 
REGULATORY BASE: 
§16.31 General 
 
(a)  A GIEP is a written plan describing the education to be provided to a gifted student. The initial GIEP must be based on and be responsive to 
the results of the evaluation and be developed and implemented in accordance with this chapter.  

(b)  If a gifted student moves from one school district in this Commonwealth to another, the new district shall implement the existing GIEP to the 
extent possible or provide the services and programs specified in an interim GIEP agreed to by the parents until a new GIEP is developed and 
implemented in accordance with this section and § §  16.32 and 16.33 (relating to GIEP; and support services) or until the completion of due 
process proceedings under § §  16.61—16.65 (relating to procedural safeguards).  

(c)  Every student receiving gifted education prior to July 1, 2008, shall continue to receive gifted education until the student meets one of the 
following conditions:  

   (1)  The student graduates from high school.  

   (2)  The student is no longer of school age.  

   (3)  A GIEP team determines that the student no longer needs gifted education. 
 
§16.61 Notice 
 
(a)  A school district shall document the provision of written notice to the parents of a gifted student at least 10 school days prior to one or more of 
the following events:  

   (1)  The school district proposes to conduct a gifted multidisciplinary evaluation or reevaluation of the student.  

   (2)  The school district proposes or refuses to initiate or change the identification, evaluation or educational placement of the student, or proposes 
or refuses to make any significant changes in the GIEP.  

(b)  A change in the identification, evaluation, educational placement or GIEP of a gifted student may not be made during the pendency of an 
administrative or judicial proceeding unless agreed to by the parties to the proceeding.  

(c)  The content of notices to the parents shall be written in language understandable to the general public. If necessary, the content of notices shall 
be communicated orally in the native language or directly so that the parents understand the content of the notices.  
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(d)  The notice shall include:  

   (1)  A description of the action proposed or refused by the district, an explanation of why the district proposes or refuses to take the action and a 
description of options the district considered and the reasons why those options were rejected.  

   (2)  A description of each evaluation procedure, type of test, record or report used as a basis for the action.  

   (3)  A description of other factors relevant to the district’s action.  

   (4)  A full explanation of the procedural safeguards, including the right to an impartial hearing available to the student or the parents under this 
chapter.  

(e)  The notice shall inform the parents of the following:  

   (1)  The addresses and telephone numbers of various organizations which are available to assist in connection with the hearing.  

   (2)  The timelines involved in conducting an evaluation, developing a GIEP, and initiating a hearing.  

   (3)  An outside evaluation submitted by the parents shall be considered.  

   (4)  The information in §  16.63 (relating to impartial due process hearing). 
 
§16.62 Consent 
 
 The district shall document that written parental consent is obtained prior to:  

   (1)  Conducting an initial multidisciplinary evaluation.  

   (2)  Initially placing a gifted student in a gifted program.  

   (3)  Disclosing to unauthorized persons information identifiable to a gifted student.  

   (4)  When completed, the GIEP provided for in §  16.32 (relating to GIEP) shall be presented to the parents, along with a notice of recommended 
assignment signed by the school district superintendent provided for in §  16.61 (relating to notice) and a notice of parental right to an impartial 
due process hearing under §  16.63 (relating to impartial due process hearing). The notice shall be presented to the parents in person at the 
conclusion of the GIEP conference or by certified mail within 5-calendar days after the completion of the GIEP conference.  

   (5)  The parents shall have 10-calendar days to respond to a notice of recommended assignment sent by mail or 5 calendar days to respond to a 
notice presented in person at the conclusion of a GIEP conference. If the parents receive the notice in person and approve the recommended 
assignment within 5-calendar days, the school district may not implement the GIEP for at least 5-calendar days, to give the parents an opportunity 
to notify the district within the 5-day period of a decision to revoke the previous approval of the recommended assignment. 
§16.63 Impartial Due Process Hearing 
 
(a)  Parents may request in writing an impartial due process hearing concerning the identification, evaluation or educational placement of, or the 
provision of a gifted education to, a student who is gifted or who is thought to be gifted if the parents disagree with the school district’s 
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identification, evaluation or placement of, or the provision of a gifted education to the student. Unless the school district and the parent of the child 
agree otherwise, the child involved in the hearing shall remain in the child’s current educational placement pending the outcome of the hearing.  

(b)  A school district may request a hearing to proceed with an initial evaluation or a reevaluation when a parent fails to respond to the district’s 
proposed evaluation or reevaluation. When a parent rejects the district’s proposed educational placement, other than the initial placement, the 
school district may request an impartial due process hearing. If the parent fails to respond or refuses to consent to the initial provision of gifted 
services, neither due process nor mediation may be used to obtain agreement or a ruling that the services may be provided.  

(c)  The hearing shall be conducted by and held in the local school district at a place reasonably convenient to the parents. At the request of the 
parents, the hearing may be held in the evening. These options must be set forth in the form provided for requesting a hearing.  

(d)  The hearing must be an oral, personal hearing and be open to the public unless the parents request a closed hearing 5 days in advance of the 
hearing. If the hearing is open, the decision issued in the case, and only the decision, shall be available to the public. If the hearing is closed, the 
decision shall be treated as a record of the student and may not be available to the public.  

(e)  The decision of the hearing officer must include findings of fact, a discussion and conclusions of law. Although technical rules of evidence 
will not be followed, the decision must be based solely upon the substantial evidence presented during the course of the hearing.  

(f)  The hearing officer shall have the authority to order that additional evidence be presented.  

(g)  A written transcript of the hearing shall, upon request, be made and provided to parents at no cost.  

(h)  Parents may be represented by legal counsel and accompanied and advised by individuals with special knowledge or training with respect to 
students who are gifted.  

(i)  A parent or a parent’s representative shall be given access to educational records, including any tests or reports upon which the proposed action 
is based.  

(j)  A party may prohibit the introduction of evidence at the hearing that has not been disclosed to that party at least 5-calendar days before the 
hearing.  

(k)  A party has the right to present evidence and testimony, including expert medical, psychological or educational testimony.  

(l)  The decision of the impartial hearing officer may be appealed to a court of competent jurisdiction. In notifying the parties of the decision, the 
hearing officer shall indicate the courts to which an appeal may be taken.  

(m)  The following applies to coordination services for hearings and to hearing officers:  

   (1)  The Secretary may contract for coordination services for hearings related to a child who is gifted or thought to be gifted. The coordination 
services may include arrangements for stenographic services, arrangements for hearing officer services (including the compensation of hearing 
officers), scheduling of hearings and other functions in support of procedural consistency and the rights of the parties to hearings.  

   (2)  A hearing officer may not be an employee or agent of a school district in which the parents or student resides, or of an agency which is 
responsible for the education or care of the student. A hearing officer shall promptly inform the parties of a personal or professional relationship 
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the officer has or has had with any of the parties. The compensation of hearing officers does not cause them to become employees of the 
Department.  

(n)  The following timeline applies to due process hearings:  

   (1)  A hearing shall be held within 30-calendar days after a parent’s or school district’s initial request for a hearing.  

   (2)  The hearing officer’s decision shall be issued within 45-calendar days after the parent’s or school district’s request for a hearing.  

(o)  Each school district shall keep a list of the persons who serve as hearing officers. The list must include the qualifications of each hearing 
officer. School districts shall provide parents with information as to the availability of the list and make copies of it available upon request.  

(p)  The Department will report to the Board by October 1 each year on the number of impartial due process hearings held during the previous 
school year. The report will also provide a Statewide summary of the results of the hearings in a manner that will not violate the confidentiality of 
children and families. The report will also address actions taken during the previous school year and future plans to strengthen the activities of due 
process hearings.  

(q)  Upon receipt of a final decision from a hearing officer or a court, the school district shall provide to the Department an assurance of its 
implementation of the order. The assurance shall be filed within 30 school days of the date of the final decision. 
 
§16.64 Mediation 
 
(a)  Mediation is a process in which parents and agencies involved in a special education for gifted students dispute may obtain the assistance of an 
impartial mediator in attempting to reach a mutually agreeable settlement.  

(b)  The following words and terms, when used in this section, have the following meanings, unless the context clearly indicates otherwise:  
 
   Joint session—A stage of the mediation conference when the mediator meets with the parties and participants together and each party is given a 
reasonable uninterrupted opportunity to present the issues and concerns.  
 
   Mediation agreement—A written record of agreement reached by the parties.  
 
   Mediation conference—A structured, but informal meeting of the parties and participants with a mediator. The purpose of the conference is to 
develop a mutually acceptable, written agreement that is binding on the parties.  
 
   Mediator—An impartial, neutral person who helps parties involved in a conflict to develop their own solutions to the dispute. The term does not 
include a person who makes decisions about the conflict for the parties.  
 
   Participants—Other persons appearing at the mediation conference on behalf of either party, such as other family members and specialists.  
 
   Parties—The parents and designated agency personnel involved in the conflict.  
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   Private session (caucus)—A private meeting between the mediator and only one of the parties to further clarify that party’s position and to 
explore possible solutions to the conflict. The mediator may not share information from the private session without consent of the party.  

(c)  If a dispute is resolved through mediation, a written agreement shall be prepared and placed in the child’s education record. The agreement 
shall also be incorporated into the GIEP.  

(d)  During a mediation conference, the mediator shall meet with the parties together in a joint session and individually in private sessions.  

(e)  Discussions occurring during the mediation session shall be confidential, and no part of the mediation conference shall be recorded.  

(f)  The mediator may not be called as a witness in future proceedings.  

(g)  The designated agency involved in the dispute shall send a representative who has the authority to commit resources to the resolution agreed 
upon by the parties.  

(h)  The written mediation agreement is not a confidential document and shall be incorporated into the student’s GIEP and is binding on the 
parties.  

(i)  The mediation agreement shall be enforceable by the Department.  

(j)  A GIEP team shall be convened, within 10 school days following the mediation agreement, to incorporate the mediation agreement into the 
GIEP.  

(k)  When the mediation conference results in a resolution of the dispute, each party shall receive an executed copy of the agreement at the 
conclusion of the mediation conference.  

 (l)  Mediation may not be used to deny or delay a party’s right to a due process hearing. 
 
§16.65 Confidentiality  
 
Each agency shall protect the confidentiality of personally identifiable information regarding a gifted student or a student thought to be gifted in 
accordance with section 13(a) of the Family Educational Rights and Privacy Act of 1974 (20 U.S.C.A. §  1232g), 34 CFR Part 99 (relating to 
family educational rights and privacy), Chapter 12 (relating to students) and other applicable law. 
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GIFTED EDUCATION PROCEDURAL SAFEGUARDS 
 STANDARDS TO BE MET 

PROCEDURES TO FOLLOW 
BUREAU OF SPECIAL EDUCATION NOTES 

 LEA PROCEDURE: 
 
The LEA will review its gifted education procedural safeguard policy and 
procedure to comply with the requirements of Chapter 16.   
 
The LEA will send its policy and procedures related to gifted education 
procedural safeguards to BSE, or make it available for onsite verification as 
directed by the monitoring Chairperson.  
 
LEA will review the information provided by PDE and discuss the Team 
Discussion Points on the following page and complete the Data Collection 
Summary. 
 

      

 PDE PROCEDURE: 
The LEA will have available for the state’s on-site review the files of the 
students selected for verification of the LEA record review results.  The BSE 
will review the selected files and complete file review data sheets.  Results of the 
file review will be tabulated in the monitoring report. 
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GIFTED EDUCATION PROCEDURAL SAFEGUARDS 
6. STANDARDS TO BE MET 

PROCEDURES TO FOLLOW 
BUREAU OF SPECIAL EDUCATION NOTES 

 PDE PROCEDURE 
The PDE Chairperson will provide the following data pertinent to this LEA from 
the previous school year: 
 
 Number of mediation requests 
 Number of due process hearings 
 Number of due process hearing decisions where the parent was the 

prevailing party 
 
 

Ø Does the school district adhere to the requirements of Chapter 16.31 
relating to students moving into the district and the implementation 
of IEPs and the continuation of gifted education? 

Ø Does the school district adhere to the requirements of Chapter 16.61 
relating to notice? 

Ø Does the school district adhere to the requirements of Chapter 16.62 
relating to consent?  

Ø Does the school district adhere to the requirements of Chapter 16.63 
relating to impartial due process hearing? 

Ø Does the school district adhere to the requirements of Chapter 16.64 
relating to mediation? 

Ø Does the school district adhere to the requirements of Chapter 16.65 
relating to confidentiality? 

 
 
 

      

 SPECIAL CONSIDERATIONS: 
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GIFTED EDUCATION PROCEDURAL SAFEGUARDS 

DATA COLLECTION WORKSHEET 
 

LEA Team Discussion Points LEA Data Collection Summary 
(What Do We Know?) 

 The team discussion points have been developed to begin and sustain discussion 
among members of the team.  These discussion points are to encourage 
discussion on indicators that reflect effective programs. These points should be 
reflected in the data collection summary.  It is not necessary to provide a written 
response for each specific question. 
 

Ø How does the school district respond when a student moves in to 
the school district with a completed GIEP from a different district? 

Ø Does the school district document the provision of written notice to 
the parents in accordance with the timelines established? 

Ø Does the school district adhere to the pendency requirements? 
Ø Is the procedural safeguard notice written in language 

understandable to the general public? 
Ø Does the procedural safeguard notice contain all of the required 

components? 
Ø Is there documentation that written parental consent is obtained in 

accordance with the timelines? 
Ø How does the school district notify parents of their procedural 

safeguard rights? 
Ø Does the school district have a procedure for ensuring an impartial 

due process hearing in accordance with the timelines?  
Ø Does the school district have a procedure for implementing 

mediation? 
Ø Does the school district’s confidentiality policy for gifted students 

adhere to the requirements of FERPA and Chapter 12? 
Ø What opportunities does the LEA provide parents for resolving 

issues at the building/LEA level? 
Ø How does the LEA ensure that mediation agreements and due 

process/appeal panel decisions are implemented? 
Ø Are there any patterns in the issues filed for complaints, mediation, 

due process or appeals? 
 

Following completion of LEA procedure and team discussion, the LEA 
will use the data collected to provide a summary regarding this topic.   
      

5. TO BE COMPLETED BY BSE PERSONNEL:  
CONCLUSION 
The number of complaints and/or the number of hearings and appeals does not  
 require a district improvement plan? 
 Yes 
 No 
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7.  Student Record Review 
 

STANDARD 
The LEA has developed gifted multidisciplinary evaluation reports and gifted IEPs as required under Chapter 16 and has provided parents with 
procedural safeguards. 
 
REGULATORY BASE: 
§ 16.22. Gifted multidisciplinary evaluation. 

 (a)  Prior to conducting an initial gifted multidisciplinary evaluation, the school district shall comply with the notice and consent 
requirements under § §  16.61 and 16.62 (relating to notice; and consent).  

 (b)  Referral for gifted multidisciplinary evaluation shall be made when the student is suspected by teachers or parents of being 
gifted and not receiving an appropriate education under Chapter 4 (relating to academic standards and assessment) and one or 
more of the following apply:  

   (1)  A request for evaluation has been made by the student’s parents under subsection (c).  

   (2)  The student is thought to be gifted because the school district’s screening of the student indicates high potential consistent with 
the definition of mentally gifted or a performance level which exceeds that of other students in the regular classroom.  

   (3)  A hearing officer or judicial decision orders a gifted multidisciplinary evaluation.  

 (c)  Parents who suspect that their child is gifted may request a gifted multidisciplinary evaluation of their child at any time, with a 
limit of one request per school term. The request must be in writing. The school district shall make the permission to evaluate form 
readily available for that purpose. If a request is made orally to any professional employee or administrator of the school district, that 
individual shall provide a copy of the permission to evaluate form to the parents within 10 calendar days of the oral request.  

 (d)  Multidisciplinary evaluations shall be conducted by GMDTs. The GMDT shall be formed on the basis of the student’s needs and 
shall be comprised of the student’s parents, a certified school psychologist, persons familiar with the student’s educational 
experience and performance, one or more of the student’s current teachers, persons trained in the appropriate evaluation techniques 
and, when possible, persons familiar with the student’s cultural background. A single member of the GMDT may meet two or more of 
the qualifications specified in this subsection.  

 (e)  Gifted multidisciplinary evaluations must be sufficient in scope and depth to investigate information relevant to the student’s 
suspected giftedness, including academic functioning, learning strengths and educational needs.  

 (f)  The multidisciplinary evaluation process must include information from the parents or others who interact with the student on a 
regular basis, and may include information from the student if appropriate.  
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 (g)  The following protection-in-evaluation measures shall be considered when performing an evaluation of students suspected of 
being gifted:  

   (1)  No one test or type of test may be used as the sole criterion for determining that a student is or is not gifted.  

   (2)  Intelligence tests yielding an IQ score may not be used as the only measure of aptitude for students of limited English 
proficiency, or for students of racial-, linguistic- or ethnic-minority background.  

   (3)  Tests and similar evaluation materials used in the determination of giftedness shall be:  

     (i)   Selected and administered in a manner that is free from racial and cultural bias and bias based on disability.  

     (ii)   Selected and administered so that the test results accurately reflect the student’s aptitude, achievement level or whatever 
other factor the test purports to measure.  

     (iii)   Professionally validated for the specific purpose for which they are used.  

     (iv)   Administered by certified school psychologists under instructions provided by the producer of the tests and sound 
professional practice.  

     (v)   Selected and administered to assess specific areas of educational need and ability and not merely a single general IQ.  

 (h)  The GMDT shall prepare a written report that brings together the information and findings from the evaluation or reevaluation 
concerning the student’s educational needs and strengths. The report must make recommendations as to whether the student is 
gifted and in need of specially designed instruction, indicate the basis for those recommendations, include recommendations for the 
student’s programming and indicate the names and positions of the members of the GMDT.  

 (i)  The GMDT shall determine eligibility as defined in § §  16.1 and 16.21 (relating to definitions; and general).  

 (j)  The initial evaluation shall be completed and a copy of the evaluation report presented to the parents no later than 60 calendar 
days after the agency receives written parental consent for evaluation or receives an order of a court or hearing officer to conduct a 
multidisciplinary evaluation, except that the calendar days from the day after the last day of the spring school term up to and 
including the day before the first day of the subsequent fall school term may not be counted. 
§ 16.23. Gifted multidisciplinary reevaluation. 

 (a)  Gifted students shall be reevaluated before a change in educational placement is recommended for the student. In addition, 
gifted students may be reevaluated at any time under recommendation by the GIEP team.  

 (b)  Reevaluations shall be developed in accordance with the requirements concerning evaluation in this chapter.  
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 (c)  Reevaluations must include a review of the student’s GIEP, a determination of which instructional activities have been 
successful, and recommendations for the revision of the GIEP.  
 (d)  The reevaluation timeline for gifted students will be 60 calendar days, except that the calendar days from the day after the last day of the 
spring school term up to and including the day before the first day of the subsequent fall school term may not be counted.] 
 
§ 16.32. GIEP. 

 (a)  The GIEP team, in accordance with the requirements of this chapter shall, based upon the evaluation report, develop an initial 
GIEP and arrive at a determination of educational placement. Revisions to GIEPs, changes in educational placement, or continuation 
of educational placement for a student determined to be a gifted student shall be made by the GIEP team based upon a review of the 
student’s GIEP and instructional activities, present levels of educational performance, as well as on information in the most recent 
evaluation.  

 (b)  Each GIEP team must include persons who meet the following qualifications:  

   (1)  One or both of the student’s parents.  

   (2)  The student if the parents choose to have the student participate.  

   (3)  A representative of the district, who will serve as the chairperson of the GIEP team, who is knowledgeable about the availability 
of resources of the district, and who is authorized by the district to commit those resources.  

   (4)  One or more of the student’s current teachers.  

   (5)  Other individuals at the discretion of either the parents or the district.  

   (6)  A teacher of the gifted.  

 (c)  The school district shall establish and implement procedures designed to ensure that the parents of the gifted student are 
offered the opportunity to be present at each GIEP team meeting. These procedures must include any one or a combination of the 
following: documented phone calls, letters and certified letters with return receipts. Agencies shall maintain documentation of their 
efforts to encourage parents to attend. By including them in the invitation, the following shall be considered reasonable efforts to 
ensure parent participation in the GIEP meeting:  

   (1)  The purpose, time and location of the meeting.  

   (2)  The names of the persons expected to attend.  

   (3)  The procedural rights available to protect the student and parent, in language which is clear and fully explains all rights.  

   (4)  That a determination will be made at the meeting as to whether or not the student is gifted.  
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   (5)  That if the student is determined to be gifted, a GIEP will be developed.  

   (6)  Notifying the parent and other persons who will be attending at least 10 calendar days in advance to ensure that the parent will 
have an opportunity to attend.  

 (d)  The GIEP of each gifted student shall be based on the GMDT’s written report and contain the following:  

   (1)  A statement of the student’s present levels of educational performance.  

   (2)  A statement of annual goals and short-term learning outcomes which are responsive to the learning needs identified in the 
evaluation report.  

   (3)  A statement of the specially designed instruction and support services to be provided to the student. For a student with 
disability identified as eligible under 34 CFR 300.8 (relating to child with a disability), this would include accommodations and 
modifications in accordance with 34 CFR 300.320(a)(4) (relating to definitions of individualized education program).  

   (4)  Projected dates for initiation, anticipated frequency, location and anticipated duration of gifted education.  

   (5)  Appropriate objective criteria, assessment procedures and timelines for determining, on at least an annual basis, whether the 
goals and learning outcomes are being achieved.  

   (6)  The names and positions of GIEP team participants and the date of the meeting.  

 (e)  A copy of the GIEP shall be provided to the parents, along with a notice of parental rights under § §  16.61—16.65 (relating to 
procedural safeguards).  

 (f)  The school district shall notify teachers who work with a student who has been identified as gifted and in need of specially 
designed instruction of their responsibilities under the student’s GIEP.  

 (g)  The following timeline governs the preparation and implementation of GIEPs:  

   (1)  A GIEP shall be developed within 30 calendar days after issuance of a GMDT’s written report.  

   (2)  The GIEP of each student shall be implemented no more than 10 school days after it is signed or at the start of the following 
school year if completed less than 30 days before the last day of scheduled classes in accordance with §  16.62(5) (relating to 
consent).  

   (3)  GIEP team meetings shall be convened at least annually, or more frequently if conditions warrant.  

(4) A GIEP team meeting shall also be convened at the request of a GIEP team member, the parent, the student or the school 
district. 
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§ 16.33. Support services. 

 (a)  The GIEP team, during the development, review or revision of a GIEP, shall determine whether the gifted student needs one or 
more support services.  

 (b)  The GIEP team shall conclude that transportation to and from school psychological services, parent counseling and education, 
or another service is a support service if the GIEP team determines that one of the following criteria has been met:  

   (1)  The service is an integral part of an educational objective of the student’s GIEP, without which the GIEP cannot be 
implemented.  
   (2)  The service is needed to ensure the student benefits from or gains access to a gifted education program. 
 
§ 16.61. Notice. 

 (a)  A school district shall document the provision of written notice to the parents of a gifted student at least 10 school days prior to 
one or more of the following events:  

   (1)  The school district proposes to conduct a gifted multidisciplinary evaluation or reevaluation of the student.  

   (2)  The school district proposes or refuses to initiate or change the identification, evaluation or educational placement of the 
student, or proposes or refuses to make any significant changes in the GIEP.  

 (b)  A change in the identification, evaluation, educational placement or GIEP of a gifted student may not be made during the 
pendency of an administrative or judicial proceeding unless agreed to by the parties to the proceeding.  

 (c)  The content of notices to the parents shall be written in language understandable to the general public. If necessary, the content 
of notices shall be communicated orally in the native language or directly so that the parents understand the content of the notices.  

 (d)  The notice shall include:  

   (1)  A description of the action proposed or refused by the district, an explanation of why the district proposes or refuses to take the 
action and a description of options the district considered and the reasons why those options were rejected.  

   (2)  A description of each evaluation procedure, type of test, record or report used as a basis for the action.  

   (3)  A description of other factors relevant to the district’s action.  

   (4)  A full explanation of the procedural safeguards, including the right to an impartial hearing available to the student or the parents 
under this chapter.  

 (e)  The notice shall inform the parents of the following:  
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   (1)  The addresses and telephone numbers of various organizations which are available to assist in connection with the hearing.  

   (2)  The timelines involved in conducting an evaluation, developing a GIEP, and initiating a hearing.  

   (3)  An outside evaluation submitted by the parents shall be considered.  

   (4)  The information in §  16.63 (relating to impartial due process hearing). 
§ 16.62. Consent. 

 The district shall document that written parental consent is obtained prior to:  

   (1)  Conducting an initial multidisciplinary evaluation.  

   (2)  Initially placing a gifted student in a gifted program.  

   (3)  Disclosing to unauthorized persons information identifiable to a gifted student.  

   (4)  When completed, the GIEP provided for in §  16.32 (relating to GIEP) shall be presented to the parents, along with a notice of 
recommended assignment signed by the school district superintendent provided for in §  16.61 (relating to notice) and a notice of 
parental right to an impartial due process hearing under §  16.63 (relating to impartial due process hearing). The notice shall be 
presented to the parents in person at the conclusion of the GIEP conference or by certified mail within 5-calendar days after the 
completion of the GIEP conference.  
   (5)  The parents shall have 10-calendar days to respond to a notice of recommended assignment sent by mail or 5 calendar days to respond to a 
notice presented in person at the conclusion of a GIEP conference. If the parents receive the notice in person and approve the recommended 
assignment within 5-calendar days, the school district may not implement the GIEP for at least 5-calendar days, to give the parents an opportunity 
to notify the district within the 5-day period of a decision to revoke the previous approval of the recommended assignment. 
 
 
STUDENT RECORD REVIEW 
 STANDARDS TO BE MET 

PROCEDURES TO FOLLOW 
BUREAU OF SPECIAL EDUCATION NOTES 

 LEA PROCEDURE: 
BSE will forward to the LEA the names of students selected to be used to 
complete a file review by the LEA.  Upon receipt of the selected names, the LEA 
will conduct a file review of each student record using the File Review 
document.  The LEA will record the results of the file review for each individual 
student on the template provided by BSE. 

      



 

 Gifted Facilitated Self Assessment –3/20/2009  Page 35 

 

 PDE PROCEDURE: 
The LEA will have available for the state’s on-site review the files of the 
students selected for verification of the LEA record review results.  The BSE 
will review the selected files and complete file review data sheets.  Results of the 
file review will be tabulated in the monitoring report. 

      

STUDENT RECORD REVIEW 
5. STANDARDS TO BE MET 

PROCEDURES TO FOLLOW 
BUREAU OF SPECIAL EDUCATION NOTES 

 LEA PROCEDURE 
LEA will review the information provided by PDE and discuss the Team 
Discussion Points on the following page and complete the Data Collection 
Summary. 
 

      

 SPECIAL CONSIDERATIONS: 
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STUDENT RECORD REVIEW 

DATA COLLECTION WORKSHEET 
 

LEA Team Discussion Points LEA Data Collection Summary 
(What Do We Know?) 

 The team discussion points have been developed to begin and sustain the 
discussion among members of the team.  These discussion points are to be 
reflective of the results of the district file review.  The points should be reflected 
in your data collection summary.   
 
Does the record review support that: 
 
All required documents present. 
All required components of the documents completed. 
 
Gifted Multidisciplinary Evaluation Report: 
 
Does the LEA comply with the required timelines for GMDER development? 
Are all required GMDER components completed? 
Is there sufficient content included in the GMDER components to determine 
eligibility and program recommendations? 
Does the reevaluation process comprehensively review the required data items? 
Do the required GMDER members participate in the review? 
Does the review document parent receipt of the GMDER document in a timely 
manner? 
 
Gifted IEP: 
 
Does the LEA comply with the required timelines for GIEP development?   
Does the LEA comply with participation of the required GIEP team members? 
Did the file review document that present education level information was 
sufficient to adequately develop appropriate annual goals and, when required, 
short-term objectives? 
Are annual goals and short-term learning outcomes present? 
Does the file review document that specially designed instruction and support 
services are provided? 

Following completion of LEA procedure and team discussion, the LEA 
will use the data collected to provide a summary regarding this topic.  The 
summary may include quality indicators specific to this LEA: 
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 GIEP continued 
 
Does the educational placement documented on the GIEP reflect the student’s 
current educational placement? 
 
Does the GIEP include the projected dates for initiation and anticipated duration? 
 
Does the GIEP include appropriate objective criteria, assessment procedures and 
timelines for determining, on at least an annual basis, whether the goals and 
learning outcomes are being achieved?  

Does the GIEP include the names and positions of GIEP team participants and 
the date of the meeting?  
 

Is a copy of the GIEP provided to the parents, along with a notice of parental 
rights?  

Does the district follow the timelines governing the preparation and 
implementation of GIEPs?  

 
Support Services: 
 
How does the GIEP team determine whether the gifted student needs one or 
more support services? 

If determined as necessary by the GIEP team, does the school district ensure that 
transportation to and from school psychological services, parent counseling and 
education, or another service is a support service? 

NORA: 
 
Does the NORA document that all the required components are completed? 
 
Does the file review document the issuance of the NORA in a timely manner? 
 

      

6. TO BE COMPLETED BY BSE PERSONNEL:  
CONCLUSION 
The number of complaints and/or the number of hearings and appeals does not  
 require a district improvement plan? 
 Yes 
 No 

      

 
 



	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

Appendix D. – Sample “State Of The District” Format – West Middlesex SD 
 

(See attached document) 
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West Middlesex Area School District 
Annual Report  2015-2016 

 

The mission of the West Middlesex Area School District is to  

equip all students for successful futures in an ever-changing society.  
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Contents 

The West Middlesex Area School District 

Annual Report is designed to celebrate the 

accomplishments of students and staff and to 

share thoughts regarding the programs and 

successes of our great school district.  

Over the past couple of school years, the staff 

and administrative team have been working 

on building a comprehensive curriculum, instruction, assess-

ment, and professional learning plan that aligns with what we 

want for our students locally and a plan that aligns with state 

requirements for graduating seniors.  Our District continues 

to climb in state rankings and it is because of the commit-

ment of internal and external stakeholders engaging in what-

ever is necessary for the success of each child in our schools. 

Educational researcher G. Sue Shannon points to nine key 

characteristics of high performing schools.  Each of the nine 

characteristics are evident in the West Middlesex Area 

School District and continue to be the primary areas of focus 

as we move forward with each student in each classroom 

every day.  The nine characteristics are listed below and to 

the right: 

 A Clear and Shared Focus 

 High Standards and Expectations for All Students 

 Effective School Leadership 

 High Levels of Collaboration and Communication 

 Curriculum, Instruction, and Assessments Aligned with 

State Standards 

 Frequent Monitoring of Learning and Teaching 

 Focused Professional Development 

 Supportive Learning Environment 

 High Levels of Family and Community Involvement 

Clear expectations and a focus can be found in an organized 

curriculum with corresponding formative assessments.  The 

West Middlesex Area School District staff members participate 

in ongoing professional development and are trained in provid-

ing a supportive learning environment for all students in our 

District.   

Students and families of our District have much to celebrate in 

the areas of Academics, Athletics and the Arts.  The pages that 

follow are meant to provide an overview of what the West Mid-

dlesex Area School District has to offer every student who en-

ters our beautiful school buildings.   

Please read through the report and celebrate the successes of our 

students and staff  as we look toward a successful future. 

Respectfully, 

David Foley, Ed.D. 

WMASD Superintendent 

3- Student Academic Performance 

4- Budget & School Board 

5- Comprehensive Planning 

6- Staffing, Enrollment & Responsive Class-

room 

7 & 8- Academic Programming 

9- Special Education 

 

Recognition of 2015-2016 Achievements 

 - 10-13- Academic Accomplishments 

 - 13- Donations to the District 

 - 14 & 15- The Arts 

 - 15-18- Athletics 

 - 18-20- Community Service 

 - 20- Mercer County Career Center 

 - 21- Staff Accomplishments 

A Message from the Superintendent 

District Facts 
► Student Population– 996 

► School Budget- $15 million 

► Three Schools– two elementary & one secondary 

building 

► School Performance Profile score is the highest in 

Mercer County (81.1%) 

► Pittsburgh Business Times ranking is the highest in 

Mercer County (142/499) 

► Special Education students score among the highest 

in Mercer County on State Assessments 

► The West Middlesex Area School District encom-

passes approximately 52 square miles. The District 

operates on a single 40-acre campus. The District's 

population is approximately 7,500 people. 

► Advanced Placement Courses– 5 Courses 

► College in High School Courses– 11 Courses 

► Participation with the Mercer County Career Center 

► Responsive Classroom Strategies Implemented 
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Academic Achievement & Graduation 

2015-2016 Accomplishments

WEST MIDDLESEX AREA SCHOOL DISTRICT  

School Performance Profile Rank: 

81.1 

WEST MIDDLESEX AREA SCHOOL DISTRICT  

Pittsburgh Business Times 2016 Ranking: 

142/499 

Pittsburgh Business Times Rankings 

Each year the Pittsburgh Business Times develops the Guide to Western Pennsylvania Schools 

and the document ranks school districts based upon student achievement scores.  The primary 

factor in determining school district rankings is student achievement data on the PSSA and the 

Keystone Exams over the past three school years, with this past year’s data being weighted the 

most heavily.  In 2013, our ranking was 258 out of 499 school districts statewide, 212th in 

2014, 160th in 2015 and the District is proud to report that in this year’s 2016 listing, the West 

Middlesex Area School District is ranked 142nd in the state of Pennsylvania out of 499 total 

school districts.  The state ranking of 142nd out of 499 school districts is first in Mercer 

County.   

We are extremely proud of the hard work from every student and staff member throughout the 

school district.  There are many important factors that are contributing to our climb to the top of these rankings and changes that 

have required a great deal of attention from every member of the West Middlesex Area School District team.   

 

School Performance Profile 

The School Performance Profile (SPP) scores reflect the hard work of our junior/senior high staff and students, along with the ele-

mentary staff and every teacher that the students have worked with prior to the Keystone Exams.  The factors which are included 

within the SPP Score are as follows: 

 Indicators of Academic Achievement- percentages of students proficient or advanced on the Keystone Exams, NOCTI 

Exams (Career Center students) & SAT/ACT Exams 

 Indicators of Closing the Achievement Gap (All Students)- Evaluated based upon Keystone Exam scores 

 Indicators of Closing the Achievement Gap (Historically underperforming students) 

 Indicators of Academic Growth/PVAAS 

 Graduation Rate, Promotion Rate, Attendance Rate, AP Courses, PSAT Participation 

 Extra Credit Factors- Percentage of students scoring in the Advanced range on Keystones, Advanced on the NOCTI, 

and scoring a 3, 4, or 5 on an AP Exam 

 

For our students and staff to have earned the highest SPP score in Mercer County and sixth in the Midwestern Intermedi-

ate Unit is a terrific accomplishment.  I believe that this is another factor that confirms that we are on the right path and that we 

have been successful at addressing the unique learning needs of each student within the West Middlesex Area School District.  We 

are very proud of our students and staff members who have worked extremely hard at improving on a daily basis throughout the 

school district. 
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Budget  

Addressing Challenging State & Local Budgets 
The 2015-2016 budget includes expenditures of $14.9 mil-

lion, revenues of $14 million and a fund balance utilization of 

nearly $900,000.00.  Ongoing evaluation of District finances 

occurs as analysis of District efficiencies is conducted.  Over 

the past three years expenses have been reduced by $1.5 mil-

lion.  The fixed costs continue to increase which has created 

an ongoing evaluation of how we are using the human re-

sources and taxpayer dollars to best address the challenges of 

students within the school district.  Even with unprecedented 

budgetary challenges, student achievement scores continue to 

be on the rise while the value added through the academic, 

arts, and athletic programs will support students throughout 

their lives. 

The Pennsylvania Department of Education requires that each 

Pennsylvania School District deliver a standards aligned cur-

ricular program with an emphasis on the core disciplines of 

English Language Arts, Mathematics, and Science.  A focus 

on these areas of study has consumed a considerable amount 

of financial and human resources throughout the school dis-

trict.  While there is a clear focus on the core disciplines, 

“Encore” courses within the performing and visual arts, Busi-

ness, Family & Consumer Science, and Technology courses 

continue to be important courses throughout the school dis-

trict.  Also, our athletic programs continue to be a force with-

in the District 10 Athletic Conference.   

  

West Middlesex Area School District Board of Directors 

L-R: Theodore Hennessy, Dr. Douglas Hazlett, Andrew Erb, Sue Preston, Tracy Hemminger, Ashley Rupert, Ryan Gelesky, Roxanne Atterholt & Michael Dougherty 

2015-2016 Budgeted Revenues 2015-2016 Budgeted Expenses 

Benefits 
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Comprehensive Planning 

Stakeholder Collaboration & Strategic Thinking 
The West Middlesex Area School District has utilized the 

Comprehensive Planning process as an opportunity to engage 

our community in a discussion to chart the path for the future 

of the School District.  Discussion with the WMASD School 

Board started in November of 2013 and the District began to 

solicit staff and community participation in December of 

2013.    

The West Middlesex Area School District held Steering Com-

mittee Comprehensive Planning meetings on both February 

26, 2014 and March 27, 2014.  These meetings involved par-

ticipation of all members of the Comprehensive Planning 

Committee.  The framework for discussion was built around 

the need to create subcommittees to focus on specific aspects 

of the strategic planning process.  At the meeting an introduc-

tion to strategic planning was provided and committee mem-

bers were grouped based upon areas of interest and exper-

tise.  The entire Steering Committee discussed and agreed 

upon the purpose of the subcommittee structure, expectations 

for the group and timeframes for completion of the 

work.  Throughout the process of developing various compo-

nents of the Comprehensive Plan, the West Middlesex Area 

School District Board of Directors and Comprehensive Plan-

ning Committee members were updated via email. 

The February 26, 2014 committee meeting began with an over-

view of the process and by focusing on the vision and mission of 

the West Middlesex Area School District.  All committee mem-

bers provided input and representation of administration, teaching 

staff, parental and community volunteers reviewed district vision, 

mission, and belief statements.  District administration represen-

tation also provided oversight for leading the work of the small 

subcommittees.  The six subcommittees were Academic Achieve-

ment, Budget and Fiscal Affairs, Operational Services, Special 

Education, Staff Services, and Student Services. 

On February 17, 2016, the Comprehensive Planning Committee 

reconvened in order to update the West Middlesex Area School 

District Comprehensive Plan through 2020. 

 

Subcommittee Goals 

Academic Achievement- To plan the direction for 

curriculum, instruction, and assessment for the 

district. 

 

Special Education- To examine transitioning proce-

dures for our students throughout the school 

district for post-secondary opportunities. 

 

Staff Services- To develop structures that support the 

education of staff members throughout our 

school district. 

 

Budget and Fiscal Affairs- To evaluate current 

funding sources and assess solutions for sustain-

able services throughout the school district. 

 

Operational Services- To increase utilization of 

technology and to ensure that our buildings con-

tinue to be welcoming learning environments. 

 

Student Services- To create systems where students 

are empowered to pursue interests and goals 

while managing lifelong learning. 

 

Within the WMASD Comprehensive Plan, each of the 

goals has three primary areas of focus  along with action 

steps necessary for the thoughts of the community and 

Comprehensive Planning Committee to become a reality 

in each West Middlesex classroom.  Please visit the link 

below to view the Comprehensive Plan in its entirety. 

 

http://www.wmasd.k12.pa.us/pages/wmasd 

In order for all West Middlesex Area School District stakehold-

ers to have a clear understanding of the operations of the school 

district and to remain focused upon the goals of the Comprehen-

sive Plan, specific guiding documents have been developed: 

 Academic Achievement Report– focuses upon student 

achievement scores over the past five years. 

 Budget Documents and Presentations– throughout the 

budget planning process a great deal of information is 

shared with the West Middlesex Community.  Presentations 

that explain various sections of the budget and the proposed 

and final budgets are available for public viewing. 

 Capital Improvement Plan– provides an explanation of the 

current conditions of the facilities, District technology and 

transportation. 

Each of the guiding documents can be found on the District 

Homepage by clicking on the green icons on the left of the page. 

Guiding Documents 
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Staffing & Enrollment 

WMASD Enrollment 
The number of staff members employed within the West Middlesex Area School District is largely dependent upon student enroll-

ment and learning needs of the students within our classrooms.  Staffing needs over the years in the school district have been de-

signed to maximize student needs, teacher effectiveness, and efficient uses of administrative oversight regarding curricular and in-

structional success throughout the school district. 

Staffing decisions are generally designed to address one, two, or all three of the following criteria: 

Student Enrollment- Student enrollment is the primary factor that drives staffing decisions.  Staffing decisions are determined 

based upon a reasonable ratio that is advantageous to the learning needs of the students within the classroom and deter-

mined by instructional practices within the instructional setting. 

Student Needs- General education courses at the secondary level and special education stu-

dents throughout the school district necessitate the need for a certain amount of staff mem-

bers.  The school district does not have a specific policy with respect to the number of stu-

dents to conduct a particular course at the high school. 

Program Needs- Our primary goal within the West Middlesex Area School District is to 

meet our mission of: 

“The mission of the West Middlesex Area School District is to equip all students for suc-

cessful futures in an ever-changing society.” 

The social skills of cooperation, assertion, responsibility, and self-control, C.A.R.E.S. are explicitly taught throughout the ten teach-

ing practices of The Responsive Classroom Approach in each elementary classroom.  These practices include:   

 Morning Meeting – where the entire class joins to greet each other; share news in an attempt to get to know each other; 

create bonds socially and academically through a class game, song, or activity; and prepare for the day with daily news and 

announcements 

 Rules – students work together to create three to five rules that will exemplify how students will care for self, others, and 

the school environment so each child can accomplish their social and academic goals 

 Interactive Modeling – students are invited to actively participate in noticing and understanding expected behaviors with 

deeper understanding  

 Positive Teacher Language – the attention to detail in each educator’s use of verbal and nonverbal language to promote 

each child’s learning and self-discipline 

 Logical Consequences – provides structures for students to make reparations and fix misbehavior while maintaining the 

dignity of the rule breaker 

 Guided Discovery – students are given opportunities to 

develop responsibility while exploring materials and 

opening doors to all the possibilities a material has for 

learning  

 Academic Choice – a time for self-selected and teacher 

negotiated differentiated learning where students be-

come intrinsically motivated to learn  

 Classroom Organization – a structure for setting up the 

physical space of a classroom that takes into account the 

social, developmental, and academic needs of students 

with spaces for individual, small group, and large group 

learning 

 Working with Families – knowing and respecting the 

families of the children in an effort to gain insights and 

support a strong connection between school and home 

 Collaborative Problem Solving – a variety of strategies 

for problem-solving with students including:  conferenc-

ing, role playing, class problem solving meetings, and 

behavior plans (NEFC, 2007) 

Responsive Classroom 
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Academic Programming 

Addressing the Unique Learning Needs of Each Student 
Student achievement results will be the driving force for contin-

ued improvement with curriculum, instruction, local assessments 

and professional development plans for staff throughout the 

school district.  The information contained in this report is an 

overview to be used as a catalyst for continued exploration guid-

ing future decisions within our District.  The Academic Achieve-

ment Report serves as a basic tool to enable educators to look at 

trends, ask questions, and evaluate the effectiveness of our curric-

ulum and instructional strategies. 

The academic program aligns with the goals of the Comprehen-

sive Plan creating a blueprint to: 

 Group students for success with differentiated instructional 

strategies. 

 Utilize technology to support diverse learning needs and 

expand opportunities for students. 

 Increase participation in academic competitions and supple-

mental learning opportunities to enrich the student experi-

ence. 

 Prepare students with improved critical thinking and commu-

nication skills.   

Administration will continue to provide opportunities to increase 

District collaboration and utilization of the tools available to ad-

dress strengths and challenges of our students.  Educators will be 

given opportunities to discuss curriculum concerns within and 

across grade levels to minimize or eliminate gaps in program-

ming for students, ultimately accomplishing our goal of improved 

learning for all students.   

Advanced Placement Courses-  West Middlesex High School 

has increased the AP opportunities this year adding three new 

courses.   The Mathematics Department has added Calculus II to 

complement the AP Statistics and Calculus I.  The Science De-

partment has added AP Physics and our Social Studies Depart-

ment has added an AP US History course as well.  

AmeriCorps- provide student instruction, intervention and sup-

ports including:  Leveled Literacy Instruction, writing instruction, 

guided reading, reciprocal teaching, number worlds intervention, 

homework lunch groups, work with math interventions groups, 

administer assessments, proctor for PSSA’s. 

College in High School Courses- Students at WMHS have the 

opportunity to earn college credits through our extensive CHS 

program.  Currently we have agreements with Butler County 

Community College, Pitt, and Seton Hill.  Students can earn col-

lege credits in each of the core content areas, as well as computer 

and business electives.  WMHS offered 11 different CHS courses 

during the 15-16 School Year. 

Distance Learning Credit Recovery- As needed, students at 

WMHS have the opportunity to take online credit recovery cours-

es through MIU4’s cyber programing.  This program has been 

instrumental in keeping students on track for graduation when 

extenuating circumstances have stifled progress.  Students experi-

encing health and family hardship benefit from having these pro-

grams in place.    

Entrepreneurship Academy- West Middlesex Area School Dis-

trict students have been provided an opportunity through a pro-

ject-based entrepreneurial experience.  Students learn while 

blending core academic standards in the fields of Science, Tech-

nology, Engineering, Arts and Mathematics (STEAM) through 

collaboration with teachers, higher education professors, and 

business leaders. 

Interactive Science Write-in Student Editions- The write in 

student edition allows students to interact with and connect to 

science, nurturing the inquisitive side of students.  It is organized 

into three distinct pathways – reading, inquiry, and digital, help-

ing students to develop scientific literacy.  

Keystone Remediation Opportunities- With the high expecta-

tions associated with PDE’s Keystone Exams, WMHS continues 

to focus on providing strong and consistent remediation for stu-

dents who are not hitting the mark.  Providing these focused re-

medial courses will continue to be part of the High School Pro-

gram moving into the 16-17 School Year.  We are focused on 

meeting the needs of each student providing targeted intervention 

related to their current needs in all tested areas.   
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Academic Programming 

Addressing the Unique Learning Needs of Each Student 
Leveled Literacy Instruction (LLI)- is a small group, sup-

plementary literacy intervention designed for students who 

have reading and writing difficulty. These students are low 

achievers in literacy at their grade level. Through systemati-

cally designed lessons, leveled books, LLI learning in both 

reading and writing, students expand their knowledge of lan-

guage and words and how they work. The goal of LLI is to 

bring students to grade level achievement in reading. 

Classroom Libraries- Classroom library and multiple copy 

books are purchased as needed for guided reading, read-alouds, 

and to support student interests and reading levels.  Libraries are 

expanded as needed to support the transition to PA Core Stand-

ards. 

Math Deluxe eSuite- This is a comprehensive digital resource 

for student and classroom use.  The components include planning 

and teaching, professional development, classroom videos, ePre-

sentation, virtual manipulatives, student practice and skills links, 

home connections, assessment, differentiation and interventions.   

 

Mercer County Career Center- Approximately 15-20% of our 

11th and 12th grade students attend the MCCC for half of their 

school day.  They are given 

the opportunity to access the 

training and equipment to 

prepare for employment 

after high school in a spe-

cialized trade.  Our students 

participate in a variety of 

programs from Early Child-

hood Development to Diesel 

Engines.    

 

9-Week Exams- Again, using Onhand Schools from Edinsight, 

teachers and staff have produced standards-based, local assess-

ments for each 9-week curriculum map.  Using this tool allows 

staff to monitor progress in reaching mastery on all state stand-

ards in our curriculum.  This should allow teachers to provide 

timely intervention to students, as well as make curricular chang-

es to ensure our students are meeting the expectations of the state 

exam.  

  

Number Worlds- is a program used to teach and reinforce pre-

requisite math skills (number sense) or provide additional review 

and reinforcement of lesson concepts.  Number Worlds provides 

focused, explicit instruction in essential mathematics concepts 

and skills that build the foundation for continued learning.  

Orton Gillingham- is a multi-sensory (visual, kinesthetic, tac-

tile, and auditory) approach for teaching beginning literacy con-

cepts using sound cards (card packs), Blending Boards, sand 

trays, and Orton-Gillingham books such as “Angling for Words” 

and “Recipe for Reading.” This involves reading, writing, and 

spelling, and is taught in kindergarten and first grade.    

 

Periodicals- each grade level receives magazines to provide stu-

dents with an opportunity to read relevant, developmentally ap-

propriate articles on current issues.  The classroom periodicals 

are used for close reading lessons on science and social studies 

related topics.   

 

Reading Recovery-  Individual students receive a half-hour les-

son each school day for 12 to 20 weeks with a specially trained 

Reading Recovery teacher. As students meet grade-level expecta-

tions and demonstrate that they can continue to work inde-

pendently in the classroom, their lessons are discontinued, and 

new students begin individual instruction. 

 

Standards-Based Curriculum Maps- Using Onhand Schools 

from Edinsight, teachers and staff have organized our curriculum 

into 9-week curriculum maps.  This program allows us to run 

coverage reports to ensure all of the eligible content and assess-

ment anchors associated 

with each state test is 

covered in our courses.   
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Special Education 

2015-2016 Highlights 
The West Middlesex Area School District is proud of the support we provide for special education students and their parents.  The 

staff has the passion and knowledge to provide each student with a learning environment conducive to their strengths and learn-

ing needs.  Our co-teaching model has been proven to be both academically and socially positive for all students.  The District em-

braces the philosophy of inclusive education and upholds a high standard for student achievement.  Collaboration and communica-

tion between special education teachers, general education teachers, paraprofessionals, and administration regarding modifications 

to the curriculum and accommodations for learners in the least restrictive environment is a high priority for the District. 

 

The West Middlesex Area School District prides itself on the continuum of services that allows us to provide 97% of our special 

education population an education within the District.  We successfully support students of all exceptionalities due to the staff's 

commitment and expertise in supporting exceptional students in the least restrictive environment.  

Academically, our students receiving special education supports are 

achieving and recognized in comparison to the other 27 school districts 

in our Intermediate Unit. 

Parental Engagement 

Parents are an essential part of our program's 

success.  We value their input and make every 

effort to keep open lines of communication via 

email, phone, and meetings to provide parents 

with information regarding their child.    

 

A “Meet OVR Night” was held for students and 

families.  The Office of Vocational Rehabilita-

tion (OVR) staff presented information regarding 

their Early Reach initiatives, eligibility require-

ments, and an overview of services such as: 

 

• Employment Guidance           

• Funding for Trade Schools or College 

• Assistive Technology        

• Job Placement Assistance 

 

Additional information and resources can be 

found on the Special Education Department 

homepage. 

West Middlesex Area School District  

Required Federal Reporting Measures (RFRM)  

2013-2014 Rankings (Most Recent Data Available)+ 

- IEP Subgroup 

Subject Area 
Ranking in  

Mercer County 
Ranking in the  

MIU IV 

Mathematics/Algebra I 

(District Overall) 
1 2 

Reading/Literature  

(District Overall) 
2 6 

*PSSA Mathematics 
4th Grade - 1 

5th Grade - 1 
4th Grade - 1 

5th Grade - 3 

*PSSA Reading 
4th Grade - 1 

5th Grade - 1 
4th Grade - 4 

5th Grade - 2 

*PSSA Science 4th Grade - 1 4th Grade - 2 

Note:  * Remaining grade levels have 10 or fewer students in group 

Grants 

WMASD was awarded two grants for the specific intervention programs, 

Reading Recovery and Reflex Math.  

 

Reading Recovery provides one-on-one tutoring to first grade students 

who are struggling in reading and writing.  The program aims to promote 

literacy skills and foster the development of reading and writing strate-

gies by tailoring individualized lessons to each student.  Tutoring is deliv-

ered daily for 30 minute pull-out sessions over the course of 12–20 

weeks.  Reading Recovery students gained an additional 1.9 months of 

learning over their peers in a five month period. 

 

Reflex Math is an online educational program that focuses on mastering 

basic facts.  With this program, every student has made tremendous 

growth and is carrying over the skills he/she has learned into his/her math 

work.  For example, students have started with 0% fluency and have 

learned 147 addition/subtraction facts, which is 61% fluent in a short 

period of time using the program. 

Transition 

Transition services are fully developed for our 

secondary students.  Activities and supports are 

designed to connect students to the world of 

work and assist them in learning 21st century 

skills.   

 

“Senior Staffing Days” were held to prepare 

graduating seniors for life after high school.  Lo-

cal, state, and community agencies provided in-

formation regarding programs and services.  

Agencies include but are not limited to: 

 

Office of Vocational Rehabilitation (OVR) 

CareerLink of PA 

The Builders Association 
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Recognition of Achievement 

Academic Games 

  

We would like to recognize those students selected to partic-

ipate in elementary Academic Games. This is the first year 

non-GIEP students have had the opportunity to participate in 

the games. The students attended regular practices from the 

end of October twice per week at 7:30AM. All 19 students 

participated in the LinguiSHTIK game.  Students were se-

lected based on teacher recommendation and state test 

scores.  In the past, only students with a GIEP were invited 

to play, and we are thrilled about the enthusiasm of the stu-

dents and their willingness to learn and challenge them-

selves.  Participating students are Bowen Briggs, Avery 

Hanahan, Ryan Palmer, Faith Walston, Hannah Grable, 

Alena Hemminger, Ethan Tabaka, Julian Trott, Emily Anthony, Zoe Belcik, Katy Briggs, Maranda Callahan, Lilly 

Holt, Nathan Jones, Ryan Langdon, Natalie Mantzell, Eric Nehlen, Joey Schlegel and Annabelle Svirbly.   

 

Nineteen (19) students in grades 4-6 recently competed in the final two Academic Games tournaments hosted by Slippery Rock 

University.    On January 14th, seventeen (17) elementary students competed against approximately 300 oth-

er students in the Presidents tournament.  On February 10th, nineteen (19) elementary students competed in 

one of the largest Equations tournaments with over 450 students in attendance.  We are very proud to an-

nounce that we had one undefeated student – 6th grader Lilly Holt was undefeated in the game of Equations 

for 5th and 6th grades.  This was her first year as a 6th grader to qualify for the tournament. Lilly played 

against approximately 30 students who have been playing the games for years in 4 different areas: Propa-

ganda, LinguiSHTIK, Equations, and Presidents.   

 

 

 

42nd Annual African-American History & Heroes Essay Contest 

  
West Middlesex Area School District 5th grade Language Arts students were asked to participate in a local contest sponsored 

by the Shenango Valley Urban League.  Students were to choose an African-American Hero of their choice based on their inter-

ests and commonalities with the hero.  All students were to write a five paragraph informational essay discussing the life of 

their hero.  Students had a February deadline and worked diligently for several weeks choosing their hero, researching, deter-

mining important information, drafting, revising, editing, and publishing.  They were all proud of their work and watched the 

mail for a letter telling them they were winners.  The winning students were invited to a luncheon held in March.  First place 

winners read their essay to the guests which happened to be hosted by the West Middlesex Area School District.   
 1st place winners:  Isabella D’Onofrio, Lily Widmyer, Kamryn Ferguson, Alicia Cripps-Sauer  

 Honorable Mention:  Michael Lutz, Taylor Moore, Ethan Vasconi, Ava Mott 

2015-2016 Academic Accomplishments 
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Recognition of Achievement 

2015-2016 Academic Accomplishments 
Elementary Summer Camp 

Elementary students in Kindergarten through 6th grade were invited to Summer 

Camp.  This was the next logical step in our efforts to give every child the best possi-

ble education.  Our goal was to offer summer camp to elementary students for five 

weeks during June and July.  At summer camp, our elementary students had opportu-

nities to expand their social skills; participate in reading and math small-group inter-

ventions; create art and science projects; and receive breakfast and lunch. 

  

The Parent Resource Group provided $2,010 in funding to feed our students 

breakfast and lunch daily.  Transportation was provided through an anonymous do-

nation of $3,109 and handled through the Community Foundation.  The Sharon 

American Legion also donated $1,000 for supplies to run the camp.  Our goal was 

to improve our children’s social and emotional affects as well as their academic abil-

ities and avoid summer regression.  Enthusiastic students shared about projects they created and activities they participated in 

at camp.  On behalf of our students, we would like to extend our gratitude to the Parent Resource Group, the Sharon Ameri-

can Legion and the Community Foundation, along with an anonymous do-

nor, for supporting our students as they furthered their learning throughout 

the summer.  

 

Future Business Leaders of America (FBLA) 

  

FBLA is a student business organization of young people preparing for suc-

cess as leaders in business.  The following students participated in the state 

qualifiers and represented the WMASD at the state competition in April in 

Hershey, PA:  Accounting 1 - Andy Chlpka (1st place), Taylor McKissick 

(2nd place); Accounting 2 - Emily Groves (2nd place), Saige Campbell 

(3rd place); Business Calculations - Sam Rubaker (3rd place); Business 

Law - Isaiah Harris (2nd place); Insurance and Risk Management - Aidan 

Bellucci (1st place), Sophia Kachulis (3rd place); Introduction to Business 

- Nolan Redmond (3rd place); Introduction to Business Communication - 

Lindsey Alsdorf (2nd place); Personal Finance - Dustin Murray (2nd place), Katie Richards (3rd place).  

FBLA students  Macy Siefert, Allie Staunch, Isaiah Harris and Aidan Bellucci (pictured above) placed 1st in the recent 

Penn State Business Competition. Their advisor is Mrs. Trisha Knight.  High School students from Lawrence and Mercer 

counties competed in a marketing promotion.  Students needed to complete a comprehensive marketing plan for the 2016 

downtown Sharon Spring Fling promotion.  Students presented the plan and promotional ideas Saturday, April 2nd, at Penn 

State.   Winning teams' ideas and budget will be used for the actual promotion on May 7th. 

 

National- The America Library of Poetry 2015 Student Poetry Contest 

  

Several WMASD students submitted a piece of original poetry to this poetry contest last spring. Winners of the contest have 

not been announced yet. However, Kyla Bruner, Myrissa Donaldson & Ashleigh Stout received a letter acknowledging 

their work and announcing that their poems have been selected for publishing. Not all work submitted receives this honor. 

Their work, along with a brief biography of each student, will be published in a poetry book entitled Eloquence.  

 

2015 Top 10 Student Dinner 

 

 

 

 

Class of 2015 Top 10 Students and their favorite teachers 
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Reading Summer Success Certificate 

  

Kindergarten, first, second, and third grade students worked hard at reading this past summer.  Mrs. Sherry Decker led 

a Summer Reading Program in which students were given reading logs to be completed over the summer prior to the start of the 

2015-2016 school year.  Of the students who participated, 18 K-3 students read more than 10 books over the summer.  The fol-

lowing students celebrated the summer reading program with a picnic: 

 

 
 

 Spelling Bee Winners 

  

The Oakview Spelling Bee was held Friday, February 26th.  The winners were as fol-

lows: 

  

6th grade-1st place- Brooke Powell, 2nd place-Loren Aldsorf; 3rd place-Veronica Lenzi 

5th grade-1st place-Ethan Tabaka; 2nd place-Hannah Grable; 3rd place-Blaze Knight 

4th grade-1st place-Jessica Mattocks; 2nd place-Alaina Bowers; 3rd place-Bowen 

Briggs 
  

First place winners moved on to the Mercer County Spelling Bee held at Hickory High 

School on Wednesday, March 30, 2016 at 9:30 A.M, where our students had the oppor-

tunity to compete against other winners from the local Mercer County School Dis-

tricts.  We are proud to report that Ethan Tabaka won the entire event and was the 

Mercer County Champion.  Ethan won by correctly spelling the word “nouveau”.   

  

 

 

 

First Grade Second Grade Third Grade Fourth Grade 

Leland McCarrell 

Michael Fleis 

Abigail Wiesen 

Emery Johnson 

Reagan Diaz 

Aiden Thompson  Debbie Johnson 
Harper Nickel       Regan Rowley 
Tristan Adams      Adam Ballard 
Morgan Harkless 
Brandon Schmidt 

Maya Mourtacos 
Phoebe Wilson 
Maggie Hoffman 

Jessica Mattocks 
Alaina Bowers 
  

Recognition of Achievement 

2015-2016 Academic Accomplishments 

BEST Robotics Competition  

 

Seventeen students from grades 7-12 took part in the BEST Robotics Competition at Grove City College on Friday and Saturday, 

October 16th and 17th.  BEST stands for Boosting, Engineering, Science, and Technology.  Students were given the task to de-

sign and build a robot within a six-week period starting September 5.  These students spent countless hours after school creating 

their robot along with documenting their work in an engineering notebook.  

  

At the competition, our team qualified for the semi-finals while accumulating the third highest point total.  We were unable to 

advance to the finals as the team experienced some difficul-

ties on the course. 

  

Team members include: Junior Airik Hardisky; Sophomore 

Rose Redfoot; Freshmen Angela Flores, Jeremy Groves, 

Nick Marks, Karlissa Richmond, Chloe Sherman, Isaac 

Smith, Michael Tripp; 

Eighth graders Crysta 

Barndt, Trevor Har-

disky, Josh Hess, George 

http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiG7pTnzL7MAhWFVT4KHc60BWwQjRwIBw&url=http%3A%2F%2Fcurriculum.vexrobotics.com%2F&psig=AFQjCNFEFPl6Nm3b9Myt3MOb0OEmDCjQzg&ust=1462388591865717
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Students of the Month 

  

The student of the month at the West Middlesex Junior/Senior High is chosen based on qualities such as character, leadership, and 

citizenship, not necessarily academics.  The student must be diligent, punctual with assignments, and eager to learn.  He/she must 

demonstrate excellent behavior inside and outside the classroom and is well mannered showing respect to both peers and teachers.  

Winners for the 2015-2016 year include: 

  

Jesse Kalp, Olivia Mitcheltree, Sara Leathe, Brett Kirk, Rachel DeStefano, Noah Greenburg, Luke Mantzell, Jeremy 

Groves,  John Devlin, Emily Groves, Myrissa  Dondaldson  and Braden Hanahan 

 

2015 Enviro-Quest 
  

The Enviro-Quest is an annual event held every fall at Jen-

nings Environmental Center (Slippery Rock, PA).  It is spon-

sored by the Pennsylvania Junior Academy of Science.   The 

competition tests the participant’s knowledge about various 

topics in ecology including: Identification, Environmental 

Issues, and Forestry.  Led by high school Biology teacher 

Brock Glass, the Ecology Team consisting of Sam Rubaker, 

Hannah Havens, Shannon McBlain, Lydia Chlpka, and 

Emily Hazlett earned Second Place at the 2015 Enviro-

Quest.  Elena Canon, Katie Miller, John Devlin, and Eddie 

Harkless earned Third Place recognition at the event.  

 

2nd Grade Math & Reading Club Students 
  

AmeriCorps member Miss Chelsea Feronti created this Math 

and Reading Club to support second grade students' learn-

ing.  She was assisted by Emily Guarnieri and Meghan 

Bartlett.  This Club was available to students every Tuesday and Thursday and  was conducted from October 6th through Novem-

ber 19th.  The Club offered fun-filled after school activities including reading and math games and centers.  Participating students 

included: 

Cody Maun, Caden Rudzik, Branden Sailar, Zachary Vorisek, Alauna Crawford, Brynn Mariotti, Harper Nickel, Addison 

Tice, AnnaSophia Viccari, Brody Bishop, Ben Erb, Kyle Gilson, Nathan Kachulis, Anthony Multari, Andrew Walston, 

Lilian Kildoo, Hannah Moore, Remington Heasley, Logan Roxberry, Alvin Watkins, Kaylynn Eutsler, Millee Myers, Myley 

Rodgers, Regan Rowley, and Kate Sowers  

 

Donations to the District 

  
Elementary Playground 

The West Middlesex Area School District would like to express gratitude to the Parent Teacher 

Organization for the generous donation of the Oakview Elementary Playground.   Funds were uti-

lized to address the cost of the equipment, a one-time donation of the funds for the mulch bedding, 

and the installation of the playset.   John Giroski, Supervisor of Building and Grounds, com-

pleted the successful grant application.  The GameTime installation team installed the equip-

ment during the Thanksgiving break. 

High School Scoreboards 

The West Middlesex High School scoreboards were replaced through the generosity of Barris 

Supply, T. Bruce Campbell, and Jones Performance.  High School Principal Kevin Briggs 

worked with the Daktronics graphic design team and installation occurred during the Thanks-

giving break.   

Recognition of Achievement 

2015-2016 Academic Accomplishments 
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Recognition of Achievement 

2015-2016 Accomplishments in the Arts 
 

County Band 

  

County Band students were selected to participate in a two day festival that concluded with a concert.  The festival includes 290 

students from 13 Mercer County schools and is comprised of the advanced instrumental students from across the county.    

 Junior High participants:  Kaiya Garrett, Dylan Wanner, Anna Myers, Crystra Brandt, Zeb Rubaker, Chelsea Bennet, 

Hannah Mitcheltree, Cara Dougherty, Haden Havens, Sierra Cunningham, Alex Rea, Olivia Kachulis, Lilly Wingard, 

Sierra Hockenberry, Alyssa Morelli, Jesse Kalp, Joey Varga, Tyler McCary, Christopher Morton 
 Senior High participants:  Mia Perilli, Emily Macroski, India Davis, Amanda Zrile, Dariann Erdman, Michael Zrile, Lyd-

ia Chlpka, Josie Canon, Alex Chlpka, Shannon McBlain, Emily Hazlett, Nathan Farley, Jared Germani  
 

District 5 Chorus Fest 

  

Alena Hemminger, Cassandra Vorisek, Alexis DeSilvey, Isabella D'Onofio and Alexis Babcock were selected to participate 

in the PMEA District 5 Chorus Fest at Grove City College November 20, 2015.  This chorus festival included students selected 

from schools in Beaver, Butler, Lawrence and Mercer Counties.  The students learned 7 vocal pieces, rehearsed all day, and per-

formed a concert in the evening.  The five students selected from West Middlesex did a fantastic job and represented our school 

very well.  Elementary music teacher Alex Smith accompanied our students.  

 

Elementary Show Choir Selected 
 

The Oakview Show Choir is a long standing tradition at the elementary building and throughout the community.  The choir is 

comprised of fifth and sixth grade students.  The group has performed at the Mercer County Courthouse, Light-Up Night, at re-

tirement communities and special retirement events within the WMASD and at various community locations depending upon the 

season.  This year we had 57 fifth and sixth graders audition for the Oakview Elementary Show Choir. Students prepared a song 

and dance number for the audition. Very talented students had an opportunity to tryout and participate in the elementary show 

choir, which only made it more difficult to select 25 students. 

Congratulation to all of the  members: 

 

Natalie Mantzell, Alexia Yesko, Zayna Shaffer, Cassandra 

Vorisek, Rylee Adams, Maranda Callahan, Ryan Lang-

dom, Olivia Muir, Jena Schuster, Blaze Knight, Carlie 

Beatty, Bailey Mariotti, Alena Hemminger, Taylor Moore, 

Graycee Gordon, Mallory Blaze, Jenna Kalp, Isabella 

D’Onofrio, Abby Keckler, Beverly Carpec, Zoe Belcik, 

Seth Gongloff, Alexis Babcock, Kamryn Ferguson, Alexis 

Desilvey  

 

 

West Middlesex Junior/Senior High School students performed  

Legally Blonde: The Musical 

https://www.google.com/imgres?imgurl=http%3A%2F%2Fwww.hhspanthertheater.com%2Flegally-blonde-logo.jpg&imgrefurl=http%3A%2F%2Fwww.hhspanthertheater.com%2F&docid=xsSzNup4QsvcQM&tbnid=VGs0A8sqriwEbM%3A&w=2340&h=1387&hl=en&authuser=0&bih=783&biw=1600&ved=0ah
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Recognition of Achievement 

2015-2016 Accomplishments in the Arts 
Region & State Chorus 

  

Lydia Chlpka qualified for Region Chorus through an audition process at District Chorus at Laurel High School.  She placed 5th 

chair out of 27 in her section.  Lydia placed 5th at the Regional Choir competition, which secured her a spot in the State competi-

tion that was held in Hershey, PA.  Last year was the first time our district sent someone to the State Chorus vocal competition; 

and to repeat that again this year is quite an accomplishment for both Lydia Chlpka and her teacher Kelli Burlett.  

 

Honors Chorus 
  

The West Middlesex Area School District is excited to announce that four chorus students were accepted to the prestigious Honors 

Chorus at Westminster College.  The following students received the following chairs: 

Lydia Chlpka- 1st Chair 

Erica Berent- 9th Chair 

Micah Powell- 10th Chair 

Andy Chlpka- 11th Chair 

The students competed against nearly 40 different school districts.  The students 

performed in the Honors Chorus Concert at Westminster College on October 31st.  

 

All National Honors Ensemble 

 

Lydia Chlpka was accepted into All National Honor Ensemble, a first for a West 

Middlesex choir student.  The 2015 All-National Honor Ensembles, a prestigious honor ensemble and program of the National 

Association for Music Education (NAFME), was held on October 24- 28th in Nashville, Tennessee at the Grand Ole Opry.  Lydia 

had the opportunity of a lifetime to sing with 673 students from 49 states and territories at the Grand Ole Opry House.  Lydia was 

accepted through an audition process, but with the prerequisite of qualifying for Honors Chorus, District Chorus, Region Chorus, 

and finally to All State Chorus.  We are very proud and excited for Lydia to represent West Middlesex Area School District and 

the state of Pennsylvania. 

2015-2016 Athletic Accomplishments 
  

West Middlesex Youth Football Team 
  

The West Middlesex Midget Football Team won the Shenango Valley 

Football League Championship with an overtime win over Farrell 18-

12.  The same group of boys won the Pee Wee Championship three 

years ago. Team members are:   

 

Ian Smith, Abram Lecomte, Nick Kobelius, Zachary McElrath, 

Malachi Owens, Logan Shrawder, Chris Smith, Ethan McKissick, 

Cole Haddon, Jacob Leathe, Luke Atterholt, Alex Rea, Tacoma 

Pumphrey, Christian Snyder, Tanner Shick, Nathan Jones, Talon 

Thompson, Blaze Knight, Kyle Hurley, Justin Currie, Dominick 

Melhorn, Colby Johnson, Connor Haddon, Luke Rupert, Hunter 

Smith, Chris Negrea, Rhys Bethune, Jacob Crocker, Lukas 

Stinedurf, Joey Schlegel, Brandon Flanigan, Julian Trott 
  

 

WYTV Channel 33 Student-Athlete of the Week 

  

Morgan Atterholt was selected as the WYTV Channel 33 Student-Athlete of the Week based on her academic 

record, as well as her athletic achievements.  She becomes the 5th West Middlesex Student-Athlete to be honored 

on the Channel 33 News, joining Matthew Dogan, Kolten Hoffman, Chase Whelan, and Isaac Wil-

liams.  There will be a prestigious banquet in honor of all local student-athletes in May in Youngstown with a 

large scholarship opportunity for two outstanding student-athletes. 
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Recognition of Achievement 

2015-2016 Athletic Accomplishments 

Boys Basketball 

  

The Boys Basketball team defeated Wilmington 63-60 in the District 10 Class AA Quarterfinals held at Slippery Rock Universi-

ty.   Although the Boys Big Red Basketball team came up short against eventual State Champion Aliquippa in the State Quarterfi-

nals, it was a great season.  Members of the team are sen-

iors Nicky Cannone, Ryan Dogan, Josh Porterfield, 

Travis Roberts; junior Jace Burger, sophomores Mar-

shall Murray, Chase Staunch, freshmen Rocco Davano, 

Kaz Hoffman, Zach Long, Mike Medlin,  Casey Mild, 

Shannon Slovesko and Jourdan Townsend.  Coaches are 

Chad 

Mild,  Gregg 

Dogan and Scott 

Slovesko. 
  

 

  

  

  

 

Cross Country 
  

Three West Middlesex Cross Country runners competed in the P.I.A.A. (State) 

Class A Cross Country Championships in Hershey, Pennsylvania.  Senior Kristen 

White made her 4th trip to states and placed 40th overall.  Junior Sophia Kachulis 

finished 92nd overall.  In the Boys race, junior Jacob Unverdorben made his first 

trip to states and finished in 84th place. 

  

Fall Sports All-Stars - All Region Se-

lections (1st Team) 

Fall Sports All-Stars - All Region Selec-

tions (2nd Team) 

Fall Sports All-Stars- All District 10 

(2nd Team) 

Kristen White, Sophia Kachulis, 

Andy Chlpka, Jacob Unverdorben, 

Triston Beck (Cross Country) 

Luke Hemminger, Josh Porterfield 

(Football) 

Katie Richards, Allie Staunch, Macy 

Siefert (Volleyball) 

Ryan Dogan, Travis Roberts, Lexi 

Collins (Golf) 

Hannah Purcel, Bailey Mantzell, Hope 

Purcel, Joe Gaydek (Cross Country) 

Dylan Long (Football) 

Isaiah Harris, Katie Violi, Bailey Adams, 

Taylor Williams (Soccer) 

Tori Roth (Volleyball) 

Jacob Weiser, Aidan Bellucci, Madelyn 

Bacchetti, Alexis Langdon, Katie DeMarco 
(Golf) 

Allie Staunch (Volleyball) 

300th Win 

 

The playoff win over Wilmington was also the 300th for Coach Chad Mild as the Head 

Basketball Coach at West Middlesex.  He became only the 9th Basketball Coach in Mercer 

County history to get to 300 wins.  Those 300 wins have come over the course of his 16 

year career at the helm of West Middlesex Boys Basketball.  

http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjZu5Gm2L7MAhUFcT4KHQU6CZUQjRwIBw&url=http%3A%2F%2Fwww.ifssolutions.com%2Fsporting-goods-fulfillment%2F&psig=AFQjCNF3o-8XoWHWxWENlptbmkffZ_dt6Q&ust=1462391819357602
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Girls Basketball 

  

The Girls Basketball team defeated Northwestern 49-33 in the District 10 Class AA Quarterfinals held at Farrell High 

School.  Mackenzie Mackay led the team in scoring with 21 points, followed by Delaney Dogan with 12 points, and Morgan At-

terholt with 9 points.  The win pushed the team’s record to 22-1 and put them into the District 10 Class AA semifinals for the 2nd 

consecutive year.  The Lady Big Reds beat Harbor Creek 50-38 in the District 10 Championship Game.  This marks the first time in 

school history that the Lady Big Reds sat atop the District 10 Standings.  The team finished as the District 10 Champions, Region 2 

(undefeated) Champions, State Sweet 16, 25-2 record (school record).  Members of the team are freshmen Emily Drda, Karsyn 

Rupert, sophomores Justice Currie, Delaney Dogan, Dariann Erdman, Mackenzie MacKay, Lily Slater, Abby Wheeler, Tay-

lor Whelan, juniors Kiara Black, Gretchen Elsey, Noelle Murray, Katie Richards, Allie Staunch and senior Morgan Atter-

holt.     

 

 

Recognition of Achievement 

2015-2016 Athletic Accomplishments 

All-District 10 Selection 

Delaney Dogan was named to the All-District 10 Girl's Basketball Team which is selected by the Erie Times News Sports Depart-

ment.  The District 10 Team honors the 5 best girls' players in the entire district regardless of classification. As just a sophomore, 

Delaney was the only underclassman to make the team.   Delaney was also chosen as the Region 2 Player of the Year which is voted 

on by the coaches in Region 2.   

 

Winter Sports in Review 

Wrestling- Mitchell Murray – 2nd Team All Region @ 145 Pounds 

Girls’ Basketball -  Most successful season in school history (25-2).  Region 2 Champions, District 10 Class AA Champions.   

                             -  Delaney Dogan – All District 10, Region 2 Player of the Year, 1st Team All Region 

                             -  Mackenzie MacKay – 1st Team All Region 

                             -  Noelle Murray – 2nd Team All Region 

Boys’ Basketball - Region 2 Champions, State Quarterfinalist, 20-9 Record 

                             -  Ryan Dogan and Josh Porterfield – 1st Team All Region 

                             -  Ryan Dogan surpassed 1,000 career points 
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Extreme Leadership Participation 

  
Brett Kirk and Sophia Kachulis were selected out of their respective classes to represent the West Middlesex Area School Dis-

trict at the Extreme Leadership event held at the Midwestern Intermediate Unit IV.  Guidance Counselor Tracey Warner, Brett and 

Sophia attended 4 sessions where they learned about effective leadership and the “Golden Circle” of what, why, and how of leader-

ship. Each group presented a project or business that they created to help serve others and presented it to the superintendents.  Brett 

and Sophia’s group created a website, V2 (Valley Volunteers), which linked volunteers to employers.   Additionally, Brett was 

moved by another student from Mohawk, who presented about her little brother and Autism Speaks.  She was very emotional during 

her presentation and shared with us his story, as well as pictures and videos.  Brett created a GoFund Me account and, at the day of 

presentations, presented her with a check for over $370.00.  

Recognition of Achievement 

2015-2016 Athletic Accomplishments 

Miles for Martin 
  

Martin Miller, a junior, was recently featured on the cover 

of Keystone magazine.  This magazine highlights the vari-

ous services and programs offered by the Keystone Blind 

Association.  There is a focus on Orientation & Mobility 

services where Martin is showcased practicing these skills 

within the school setting.  

  

The West Middlesex Area School District would like to 

recognize the students involved with Students for Charity 

and National Honor Society for organizing Miles for Mar-

tin 5K Event.  Under the direction of staff members Jessica Patton and Casey Palko, Students for Charity and the National Honor 

Society teamed up to host a 5K to benefit WMHS junior Martin Miller and his fight against cancer. Through the help of sponsors, t-

shirt sales, and approximately 100 students, families, and community members participating in the 5K, the groups were able to raise 

over $4,000 to help Martin fight his battle.  Students involved include: 

  

 
 

Red Ribbon Week  
  

National Family Partnership, formerly the National Federation of Parents for Drug Free Youth, was established as a grassroots, non-

profit organization in 1980 by a handful of concerned and determined parents who were convinced they should begin to play a lead-

ership role in drug prevention. Nancy Reagan was an Honorary Chair of NFP. Since its founding thirty years ago, NFP has devoted 

its efforts to the well-being of youth. Today, NFP is a national leader in drug prevention education & advocacy. Our mission is to 

lead and support our nation’s families and communities in nurturing the full potential of healthy, drug free youth.   Students are cele-

brating Red Ribbon Week (month) by wearing a red "Make Good Choices" West Middlesex T-shirt designed by fifth grader, Alena 

Hemminger. 

Abby Sanders Carl Hoover Faith Morelli Kristen White Olivia Slater 

Abigail Collins Cheyenne McDonough Gretchen Elsey Lily Haddon Paige Fair 

Allie Crawford Corinn Stonebraker India Davis Lily Slater Rachel DeStefano 

Allie Staunch Dawn Decker Jenna Krivosh Linsey Alsdolf Rayanna Winters 

Amanda Sanders Delaney Dogan Jessica Andrusky Macy Siefert Saige Campbell 

Anna Rubaker Dylan Long John Devlin Madison Mild Sam Rubaker 

Bailey Mantzell Emily Groves Katie Violi Marissa Altenburg Sophia Kachulis 

Briana Bacich Emily Hazlett Kaitlynn Stasko Mia Perilli Stephanie Wagner 

Brie Aquino Emily Shroyer Kayla Dudash Morgan Atterholt Tyler Williams 

Canyon Pratt Erica Berent Kevin Johnson Noelle Murray Travis Roberts 

2015-2016 Accomplishments in Community Service 
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Recognition of Achievement 

2015-2016 Accomplishments in Community Service 
Book Fairs 
  

Mrs. Sherry Decker, with the support of fellow educators, over the past five years has raised money to support literacy education 

in the elementary classrooms.  Most recently $1,939.27 in books has been purchased to replenish classroom libraries.  Teachers are 

making plans to use these books to provide more rigor and excitement in our English/Language Arts curriculum and instruction.   

 

Fun Run Winners 

  

The West Middlesex Fun Run is led by the Parent Resource Group.  It is an opportunity for students to enlist the help of sponsors 

to raise money for the Backpack Program that supports families in need with food supplies.  Students collected donations and had 

fun running for a terrific cause.   

 

 
 

NRG 3 on 3 Basketball Tournament 

  

NRG advisors Kelly Hoffman and Nick Donatelli held a 3 on 3 basketball 

tournament with the proceeds of $1,247 benefiting the American Heart Asso-

ciation.  The money was raised by selling American Heart Association shirts 

and charging players to participate in the tournament.  The winning junior 

high and senior high teams received t-shirts.  The participating students are as 

follows:   

  

Junior High Teams:  Braden Hanahan, Noah Weiser, Michael Seech, Chase 

Tomko, Luke Mantzell, Tyler Ammann, Gabe Mild, Grace Mild, Josh 

Bender, George Troyer, Eddie Lowe, Garrett Donaldson, Nick Gearhart, 

Alex Rea, Nick Kobelius, Ty Tate, Caden Lewis.  The winning team con-

sisted of Mason Blaze, Anthony Gioan and Zeb Rubaker, as pictured to 

the right.   
  

Senior High Teams:  Luke Hemminger, Jourdan Townsend, Anna 

Rubaker, Bailey Mantzell, Jason Ash, Chandler Green, Cade Franks, 

Olivia Slater, Isaiah Basham, Nick Cannone, Lily Slater, James Johnson, 

Zach Kehler, Tristen Delgros, Jacob Lubecki, Katie Violi, Tommy Lewis, 

Trent Kimmel, Jace Burger, Jessica Andrusky, Zach Long, Dustin Mur-

ray, Emily Grandy, Josiah Powell, Joseph Gaydek, Jacob Estman, Ryan 

Dillon, Jen Baumgardner, Chase Staunch, Mackenzie MacKay, Colt 

McElrath, Rayanna Winters, Joseph Angleton, Austin Kent, Artie 

Marsteller, Chloe McAdams, Bobby Thompson, Sydney Churchman, No-

lan Redmond, Taylor McKissick, Michael Medlin, Dom Stinedurf, 

Karsyn Rupert, Shannon Slovesko, Casey Mild, Clayton Parrish, Kyla 

Bruner, Cody Kobelius, Josh Porterfield, Marshall Murray, Noelle Mur-

ray, Ryan Dogan, Colt Mihalcin, Tyler McNamara, Delaney Dogan, Dyl-

an Long, Tanner Powell, Travis Roberts, Gretchen Elsey.  The winning 

team consisted of Mitchell Murray, Josh Porterfield, Brett Kirk and Allie 

Staunch, as pictured to the right.   

  4th Grade Girls 4th Grade Boys 5th Grade Girls 5th Grade Boys 6th Grade Girls 6th Grade Boys 

1st Mercedes McNutt Zachary Hughes Lia Bartholomew Giovanni Rococi  Emily Anthony Ian Smith 

2nd Emily Mezzara Luke Schneider Avery Teasdale Nick Varga Carlie Beatty Logan Shrawder 

3rd Emily Dick Nicholas 

Thompson 
Kennedy Beatty Derek Johnson Taylor Tomko Joey Schlegel 

4th Emma Maun Bowen Briggs Sydney Krivosh Devin Gruver Mallory Blaze Ashton Pierce 

5th Lauren Wingard Dante Schuller Lily Widmyer Richie Preston Natalie Mantzell Tanner Shick 
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2015-2016 Accomplishments at the Mercer County Career Center 

Robert Hardisky 

Sara Leathe 

Michael Lubecki Ashley Hanning Emily Shawver 

Recognition of Achievement 

2015-2016 Accomplishments in Community Service 
Water for South Sudan 

  
In December, the 6th grade English Language Arts classes finished reading A Long Walk to Water 

in their ELA classes. It tells a story about the lives of two Sudanese children who struggled to sur-

vive daily.  This book has had an impact on our students.  Upon completing the book, our students 

felt compelled to contribute to the cause of providing clean water in South Sudan. 

  

After writing a class letter to Dr. Foley requesting permission to begin raising money to send to the 

non-profit organization Water for South Sudan, the students began forming a plan.  They started by 

telling the story of the plight of the Sudanese people by decorating the showcase outside of the 

Oakview gymnasium.  It was decided that a collection of spare change placed in water/milk jugs 

would begin. Their slogan was “Give Change to Make a Change”.  An article was written for The 

Little Red Press, along with a letter to the parents. After 3 weeks, the jugs were collected and the 

change was taken to First National Bank of PA.  The bank graciously agreed to run the coins 

through their change machine and gave us a check made out to Water for South Sudan in the amount of $765.68.  This amount will 

give 760 people clean water for one year.  Mary Sue Thomas, Hollie Znkham and Melissa McConnell are the teachers that led 

the fundraising efforts.  

Mercer County Career Center (MCCC) Students of the Quarter 
  

 

 

 

 

 

 

 

National Technical Honor Society 

  

Congratulations to Sara Leathe on being inducted into the National Technical Honor Society through the Mer-

cer County Career Center.  Students entering the Honor Society have demonstrated outstanding grades, attend-

ance, character, leadership qualities and service to others.  Sara participated in the Induction Ceremony on No-

vember 18th at the Career Center.  

 

Skills USA Competition 

  

On January 15, 2016, 45 Mercer County Career Center students competed in the Skills USA Competition at the New Castle 

School of Trades. The competition includes 300 students from Northwestern Pennsylvania competed in close to 50 events. The 

following are the District 10 Medalists from the WMASD:  The  MCCC honored our medalists on Feb. 8 at a mid-year awards 

assembly.   

  

Gold:  Sara Leathe - Early Childhood Education 

Silver:  Robert Hardisky - Criminal Justice 

Bronze:  Emily Shawver - Customer Service 

Bye to States:  Ashley Hanning - T-Shirt Design   

Doug Matvey Brandy Parcetich 
Levy Sherman Charles Petroski 
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Published Staff Member 
  

West Middlesex Area School District Science Teacher Jody Anthony was published in the K-6 Children's 

Technology and Engineering publication of the Children's Council of the International 

Technology and Engineering Educators Association for an article that discusses the ben-

efits of utilizing literature in science to strengthen understanding of challenging science 

concepts while building literacy skills.  Mrs. Anthony has been a leader in the mid-level 

review of District science curriculum.  Mrs. Anthony has also been very influential in 

helping to facilitate the implementation of Collins Writing at our junior and senior high 

school levels.  Because of her efforts along with the rest of the biology department, we 

are at over 80% proficiency on the Keystone Biology exams.  Mrs. Anthony will be recognized on May 28, 

2016 at a ceremony at Laurel Technical Institute.   

 

Junior Achievement Recognition 

  

Elementary guidance counselor Marianne Fleis has been chosen as Junior Achievement Educator of the Year and was recognized 

at the Chairman's Reception December 3, 2015.  Mrs. Fleis received this award for her outstanding work 

with Junior Achievement.  She has developed the Junior Achievement program in our elementary 

schools.  Mrs. Fleis reaches out to parents, business leaders and community members to educate them on 

the benefits of Junior Achievement.  Her successful coordination of the program has matched over 20 vol-

unteers each year with kindergarten through 6th grade children who benefit from the Junior Achievement 

curriculum.  This curriculum provides relevant, hands-on experience giving students from kindergarten 

through high school the knowledge and skills in financial literacy, work readiness and entrepreneurship.   

 

Shenango Valley Urban League Rising Star Award 

 

Raeann Green is in her second year of teaching here at West Middlesex.  She started as a remediation teacher 

and filled the role of biology teacher this current school year.  In addition to teaching,   Raeann also helps out 

with the softball team as the Junior High Coach, runs the clock for our sporting events, and is the advisor for 

our newly formed “Green Club”.   

Raeann has a great way of engaging students in her classroom.  Her use of technology and creativity keeps her 

class upbeat and on pace.  It is not uncommon for one to see her spending extra time with students who need 

the help.  She will do this after school or during a preparation period.  Her enthusiasm for teaching and doing 

it well creates a nice learning environment for her students.  Raeann’s ability to help encourage a healthy 

learning environment helps promote positive school culture.  She has formed rapport with numerous students 

who would fall into the At-Risk category and works closely with the guidance department to keep them abreast of concerns. 

 

Human Rights Award 

  

The Church Women United in the Shenango Valley recently presented high school librarian Geraldine Truog 

the national Human Rights Award for her mission work in Latin America and the Caribbean. The Human 

Rights Award is an award that recognizes individuals who have been working in the field of human rights in 

our community. Other criteria include being a person who has consistently demonstrated a high regard for the 

dignity of others. It could be a person who has taught Sunday School for thirty years and treated every student 

with dignity regardless of race, ability, or economic status. It can be a leader in the community who has advo-

cated for health and economic justice.  We are proud of Miss Truog’s accomplishment.   

Recognition of Achievement 

2015-2016 Staff Member Accomplishments 
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West Middlesex Area School District 

3591 Sharon Road 

West Middlesex, Pennsylvania 16159-9799 

The Victory Bell: The bell hung in the old Union High School on Main Street from 

1883-1954.  It was returned to campus by the Alumni Association in 1980.  Tradi-

tionally, the bell has been rung to signify a West Middlesex victory.  The Victory 

Bell now sits at the entrance of Big Red Stadium and can be heard frequently as the 

tradition continues.  



	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

Appendix E. – Sample PLTW Two Year Engineering Program Proposal 
 

(See attached document) 
	

	



 
 
 
 

Proposed CKSD Two Year Project Lead The Way 
ENGINEERING CURRICULUM 

 
 
2 

11th Grade 
               First Semester                                                       Second Semester 

 12th Grade 
                   First Semester                                                             Second Semester            

  
 IED – Part One 

Introduction to Engineering Design* 
 IED – Part Two 

Introduction to Engineering Design* 
 POE – Part One 

Principles of Engineering* 
 POE – Part TWO 

Principles of Engineering* 
 Students dig deep into the engineering 

design process, applying math, science, 
and engineering standards to hands-on 
projects. They work both individually 
and in teams to design solutions to a 
variety of problems using 3D modeling 
software, and use an engineering 
notebook to document their work. 

 Students dig deep into the engineering 
design process, applying math, science, 
and engineering standards to hands-on 
projects. They work both individually 
and in teams to design solutions to a 
variety of problems using 3D modeling 
software, and use an engineering 
notebook to document their work. 

 Students explore a broad range of 
engineering topics, including mechanisms, 
the strength of structures and materials, and 
automation. Students develop skills in 
problem solving, research, and design while 
learning strategies for design process 
documentation, collaboration, and 
presentation. 

 Students explore a broad range of 
engineering topics, including mechanisms, 
the strength of structures and materials, 
and automation. Students develop skills in 
problem solving, research, and design 
while learning strategies for design 
process documentation, collaboration, and 
presentation. 

 
(*All curriculum is Project Lead The Way curriculum which is project and problem based.) 

 
 
 
 
 
 CKSD	PLTW	EN	Year	1	Costs	 		 CKSD	PLTW	EN	Year	2	Costs	

		 		 		 		 		 		 		
		 		 		 		 		 		 		
Annual	License	 $3,000	 		 		 Annual	License	 $3,000	 		
PLTW	Req	Year	1	 $15,065	 		 		 Equipment	 $1,500	 		
PLTW	Core	Year	1	 $1,954	 		 		 Materials	Support	 $3,000	 		
Equipment	 $20,000	 		 		 Teacher	Training	 $500	 		
Materials	Support	 $10,000	 		 		 		 		 		
Teacher	Training	 $3,500	 		 		 		 		 		
		 		 		 		 		 		 		
TOTAL	 $53,519	 		 		 TOTAL	 $8,000	 		
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